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ABSTRACT 

This final report on Sensory Adjustment for Effective 
Reading contains information related to the two major objectives of 
the reading program; to diagnose and treat sensorily deficient 
kindergarten and primary children, and to individualize the 
kindergarten and primary reading program utilizing sensory 
information. Activities conducted to achieve these objectives 
involved scrci?ning tests for vision and hearing and diagnostic tests 
administered for language development, phonic needs, and reading 
level. Beading instruction consisted of a two hour reading period, 
one hour with a paid teacher aide and one with volunteer aides. 
Language experience was emphasized with dictated and creative story 
writing. Speech and phonic diagnosed students were provided 
experiences in small group or individual sessions with both teacher 
and teacher aide directing their learning. Evaluation of the program 
indicated that K-3 screening and diagnostic sensory testing was 
completed successfully and individualization did occurr in 77 percent 
of the classrooms. However, treatment grade level groups did not 
achieve significantly over control groups in reading at posttesting. 
(WR) 
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BniEFLY SUMMANiZe THB PURPOSE Of THE PROPOSED PROJECT AND OlVS YNS ITEM NUMtCflOr tNK AdilA Of MMON 
EMPNASit A» LUTfiO IN CSC. 309. P.k. W«tO. (Stt instfuetima) 

T.! ! roj'^ct missilon is to achieve six months more growth in the 
reading skills of kindergarten and primary pupils in the schools 
implementing this enriched and individualized program of reading 
instruction than in schools using the conven-tional reading program. 
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2.1 C2 


«• 


Mentally Retarded 


1.2 £7 ■ 


Fine Arta 








1.3 O - 


Foreign Language 






WOK 


1,4 £J - 


MathemaCica 




ei 
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S cloned 


^•5 £7 
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Visually Handicapped 
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SocIaI Scidncd « Humanlt lofi 
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«• 


Seriously Emocionally 


1.7 £7 - 






Disturbed 


P.E., Recreation, and Health 








1.8 £7 - 




2.7 O 


•» 


Crippled 


Vocational Education 












2.8 £7 
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Other Health Impaired 


^\s» W ^ ^ 








4« buiodnce 


J uounse i mg ^ ano 1 6 s c ing 
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Counseling wich Handicapped 


3.8 £7 
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Follow-up and Drop-out 










Studied 


3.2 £7 - 


Group Guidance Activicies 










3.9 £7 
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Xnservice Training 


3.3 £7 - 


Group Counseling 


• 







3' 11 £7 " Curriculum Development 

3.12 £7 - General Counseling 

^•13 O - Consultation with Teachera 

3.14 £7 - Program Evaluation and 
Development 



3.4 Z7 •* Career Guidance and Counseling 

3.5 C7 - Counseling with Special Problems 

3.6 £7 ** Uae o£ Paraprofessionals 

3.7 £7 - Parent Conferences 

4. Grade Levels 

4.1 O - Preschool (indicate ages 3 or 4^ 

4.2 ^ - Elementary (indicate grades K-6) 

4.3 O - Secondary (indicate grades 7-12) 

4.4 O - Junior College (indicate grades IS^U) ' 

4.5 O - Adult 

5, Is your project an adoption or adaptation of another Title III project? £7 

£7 



Yes 

No 
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COVER PAGE 
for Component XX 

Data for Ut S« Office of Education 

< To be completed for all projecta active for any period 
between July 1972 • Through June 30» 197 3t Agenciea 
having more than one project mute prepara a report Cor 
each project.) _ . , ^ 
Enter information for itema 1 through 7* 



^0520 



Project NOt 



2, Sensory Ad.iustment 



For Effective Reading 
Project Title 



3. TSnclnltas T T^lon Sohool Distrl 
Local Educational Agency 

TAR TTn^nn fttgeat 



Bnclnltas^ CA 98084 
Address 



Robert L. Prlckmciny Ph« D» 
Name of school official responsible 
for this report 

753-1158 



5. J, Lloyd 0»Connell 



Phone No. 

The 1972-73 school year has been 

e.l I 'I The first year of operation. 

6.2 1 1 The second year of operation. 



Name of Project Director 
753-5253 



phone Mo. 



6.3 nr^ l The third year of operation. 



7. 



Enter the follc'ing ending dates: 
Ending date for first year 
Ending date for second year 



■Tnr'- "^n, TQ71 



Ending date for third and final yearjnnft P^Oi 1^7^ 




Tlid report should describe project fitoff development aetivitieo that took 
plaoe during the period July 1| through June 30| 1973* If no project 

staff development activities occuriedi >frite NONE in the first column* Staff 
devolopment activities are thos^ inserviee efforts designed to improve oom* * 
patencies of the staff working fall part-time on the project* Shter th« 

figures in columns two and three* ■ 

« 

* 



STAFF DEVELOPMENT ACTIVITXES OF ONE OR MORE DAYS DURATION 

1972-73 


(1) 

Dofinition of Steffi 


(2) 

Total No. of 
pirtioipants 
(Unduplioated) 
in all 
activities. 


No. of wor3 

held by t? 


(3) 

cshopsi conferences and seminars 

/ne of traininff 


(Stal 
por8( 
to W( 
proj< 
part 
paid 
or t) 


rf includes all 

>nnel assigned 

jrk on the 

act full or 
time, whether 
by the district 

le project.) 

> 


Dissemi- 
nation to 
spread 
informa- 
tion 
about 
project 


Evalu- 
ation to 
appraise 
progress 


Combina- 
tion of 
dissemi- 
nation & 
evalua^ 
tion 


other, such 
as in-service 
education. 
Specify (Use 
back of this 
page.) 








• 

Z 


51 



PART II - EXTENT OF ADOPTION/ADAPTION 



1972-1973 

The purpose of this section is to find out how many projects are being 
continued to some extent by the grantee or by other school districts after 
federal funds have expired. 

The report should be limited to projects for which federal funds expired 
during the period July 1, 1972 through June 30, 1973. If the grantee district . 
Gxpocts to continue the project to some extent during the next fiscal year, 
-fhis should bo reported by marking the box. The estimated extent of adoption 
-.r adaption by the grantee district should be shown by circling the appropriate 
parcentage jifigure in the scale. 

1. The project is being c ontinued by the gran tee in some form after 
federal funds expired. | y I Yea I 1 No 

2. If the answer is YES, draw a circle around the one figure which best 
represents your estimate of the degree of adoption/adaption of the 
project In your school district. 

I 20% 307, M ^'0% rmrr 70% mk 90% > lood 



1 1 • 



3* Za feh« prejtdt baint Adopttd or adapttd by othtr tdiool dlttrUtaf 



Yta I I Ho 
4« ZC tho ontvov it YB89 Hot tho aehool diotrUti by iiwit and oddroooi 



4. 1 Fallbrook Uhlon 4, 11 

F» 0. BOX 696 

Fallbrook. CA 98088 

4. 2 noronad'. tTn lfied 4,12 
Coronado, CA 9 2 118 

4. 3 Vl8t;a Unified 4,13 
«oo Liicmgan 

4>4 PQWflv TT/itr^H^ 4.14 
13026 Twin Peaks 
Poway> CA 92064 

4» 5 Laaion Qrovo 4*15 
8025 Lincoln Street 
Lemon OrovQ. CA 93045 

4. 6 Julian Uhlon 4.16 
P. 0. BOX 337 

Julian. C^ 9n036 

4.7 nc6nnst(U. TTnlf I«f! 4.17, 

2111 Mission Avenue 
ppea , nslde. CA 93054 
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A« P^ojaot Dir«otor and/or after oonaultatioa with dittriot or oounty ptraoantl involvadi 



fPitift Project Director 



2. Natte—IflA . mf er 

3. Nflma nr. Davttl Ford 



Titi a principal of project ichool 
Title Edwation Evaluator 



Pleaao rank tho impact of this Wk, Title III project on yoitr loool eduoationol ageno/ 
Aim)* loAve blank anjr items that do not apply and add other categories as desired* Rank 
Sterns 1 to 7 (or' moro if you hav9 made additions to the list)* Give oximplea 2q1x on itomi 
ranked 1 and a. Nuiaber 1 indicates that throughout the LSA the iiqpaot was greatest in 
developing skill areas or additudinal changes ini « % 

RD-nkH^ ^^-^ 



4— ^<i'iUlJB?:ajAat«4a^ali2Baia& 

Noods assessmant, goal ee^tingi planning (writing) » 
implemantationi etc* 

R'9Qiating in added skills or attitadinal ohange 

S., £titianj4ja^iTOlz3?ii!iJi.1dJLrL.1i^-aalia<ila 

Bringing parents into more direct contact with 
school activities 

Sf^ Commn3 ,ty ^in yolvement 

Instances of coiaaiuniby participation other than 
parents 

Rirnlutttion competen cies and use of evaluation in- 



J3 



z 



Have the producfcs developed by the project, i.e., 
ciirricul'jni gurldea, AV materials, etc. 
Mj-it^q^fi: individuali'^ed instructions, use of aides, 
etc. t beon put to use beyond project requirement? 
List under examples. 

Have the project activities resulted in increased 
accountability in other learning situations? 
List under exauiples. 



Use this space to give exmplea 
of items ranked 1 and 2* 

!• Increase knowledge in 
phonics testing and 
remediation. Def^elopment 
of classroom management 
techniques. Instruction* 
al aide training In 
phonics speech testingi 
and 9 prescriptive teachln; 

Languaiie experience 
approach to reading, 

8* Development of Dr. Tread- 
way's Phonics Test, speech 
therapy activities In 
Auditory Memory , Visual 
Memory, Orammatlc Closure, 
Sound Blending. Overhead 
projector first grade 
reader transparancles. 
Parnet and teacher devel- 
oped learning games 

3. Teacher Handbook 

4. Use of learning centers 

to individualize Ins true tl 

5. Use of aides to individual 
Ize Instruction such as 
testing and teaching. 



* As B result of participation in ESEA, Title III endeavors 
** Information derived will ii'idioate areas of greatest impact - Number 1 most impact 
Number 7 (or more) least impact. 



PART ZIX • EXTENT OF PARTICIPATION 
1972-1973 



The purpose of this port of the report Is to find out the actual direct or 
indirect participation of public and private school pupils and adults in the 
project during the 1972*73 operational period. 

Any participation should be reported only once. The count should be based 
on actual participation during the 1972-73 school year. The numbers are almost 
certain to be different from those anticipated in the project application* 

The United States Office of Education definitions should be applied: 

nirnc i: Part icipat Ion - Enter the number of different persons participating 
iVrnclivitles involvins face-to«fttce interaction of pupils and teachers 
designed to produce learning, in a classroom, a center or mobile unit; or 
receiving other special services. 

Tndiroct Part icipatlon - Enter the number of different persons visiting 

oe viowing exhibits, demonstrations, museum displays; using materials 

or e<iulpment developed or purchased by the project; attending performances 

of plays, symphonies, etc.; viovrlng television instruction in a school, 

a center, or home; or participating in other similar activities. Carefully 

prepared estimates are acceptable, 

Elc inciutary - For reporting purposes only, consider elementary as being 
Prekindergarten through Grade 6. 

Secondary - For reporting purposes only, consider secondary as being 
Grades 7 through 12, 



Please supply the information requested for the project. 



Table A 



Nu'mbor c'f Tublic and Nonpublic School Tcachors, and Counselors rarllcipating 



Scliools 
(a) 



Staff whose studont.s were direct 
partici pants^ ^ 



Teachers 



Elcmcn- Socon- 
tnry dury 

M isl 



Counselors 



Elomon- Socon- 
tary dary 




Staff wiiose students were indirect 
participants _ 



Toachcrw*; 



Elcmen- Sccon- 
tnry dary 



Cci?n3Glor8 



Eletnon- 
tnry 



Socon- 
dnry 



o 
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PART III (Continued) 



The totals in the following A tables must agree one with the other. Also, 
do not use duplicated figurei'. in the first 4 tables. The target population must 
be represented by the figuret when direct participants are reported. See 
definitions for direct and indirect in Part III. , 



a* 

Select the program of your project. 
Use "othot" category if none apply. 


1/ • 

Check (✓) pro- 
gram area(s) 
covered 


c. 

No. of public 
school students 
directly 
participating 


d. 

Amount granted 
this past year 




X 




§^^SiOO,00. 


Hnviroumcnl: /Ecology 

Ktjual Eflucational Opportunity 

Model Cities (Urban, Inner-City) 








Gi Cted 
lUindicapped 








Guitlancc and Counsel iiiR 
'Ji'uu Education 








Kariy Childhood Education 
(Kinder j>ar ten and below) 






• 


Other Proarams 








Total 


517 





Table II ^ , 

Provide und uplicated counts of students by grade levels. See instructions below: 



Pre K 



Scliool 



a. 

Enrollment 



b. 

Direct Project Parttcinnnts 



Publi c {Nonpublic Public 
f 



c. 



Indirect Project Participant £ 




tott;' 




a. Include the total enrollment in the local educational agency. 

b. Include only the target population. , . , , 
h & c See definitions of direct and indirect for both columns, 
d! ^:;ludc an os"i„atc c£ the nu»ber oC target population students who havo 



Column 
Co lumn 
Co lumn 
Column 



PART III (Continued) ^^^flABlf 



Table IIX 



Rural/Urban Distribution of Public School, Direct Participants Served by Project • 
Enter Number o£ Each Category. See definitions at bottom o£ page* 



Rural 


Metropolitan 


Total of ail 
Categories 


Farm 


Non Farm 

.'••1 


"Ti ;,ow Socio- 
, > Economic 


Other 


Other 
Urban 




31 


486 


0 


0 


0 


517 



Table IV 

Distribution of Public School, Direct Participants by Project - Enter Number of Each 
Group. 



Negro 


American 
Indian 


Spanish 
Surname 


Oriental 


White 


Other 
Nonwhite 


Total of all ^ 
_ groups 


2 


0 


103 


10 


402 


0 


517 



Recap of Totals for Tablea 1, 11, 111 and XV« 

TotnJ. of Column c, Table I 
Total oi: Column b. (Public School), Table II 
Total of All Categories, Table IIX 
Total of All Groups, Table XV 

The totals on each line above should agree one with the other* 

Definitions: 

Rural moans an outlying area of 1<?58 than 2,500 inhabitants. 

I., ow f;ocio -ccono mic means an area of low socio-economic level within a city of 

30,000 iiiliabitauts or more. 

Other moans areas in cities of 50,000 or more inhabitants which are other than 
low socio-economic areas. 

Other Urban means areas (including suburbs) with less than 50,000 but more than 
2,500 Inhabitants. 



517 



512. 
RT7 
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Tabid V 

Provide Number o£ Schools in the Project. 



• 

Elementary 


Public 


Nonpublic 


2 


1 


Secondary 


0 


0 



Table VI ~ — 

Number o£ Students Served Directly by Unique Target Populations (Figures may be duplicated 



Students 
(a) 


Indians 
(b) 


Migrants 

(c: 


Disadvantaged 
(d) 


Handicapped 


Chilclhood 
Education 
(Kgtn*6i Below) 


Other Target 
Populations 
(See note belo 
(«) 


dumber of 
SLidents 


0 


0 


54 


0 


ISO 


105 



Note for Column (g) check populations included in the number entered above « 
7fl Children from non-English speaking environment* 



B Neglected and delinquent children* 
22 Gifted Q N «H* 0 E MR 0 D ropouts 



PART IV - STAFF PARTICIPATION/HIGHER EDUCATION COOPERATION 



Table VII ' 

Complete the table below as directed. Compute full time equivalent (F.T.E.) according 
to the instructions under the table. 

Pat<l staff arc district personnel who receive remuneration from Title III funds. 
ililGSM staff are district personnel who do not receive renumeration from Title HI 
funds but give service to the project. 
Ungraded classes are included in Other category. 



Typo of Paid and Unpaid Personnel 


Number of Paid Staff 


Number of Unpaid Staff 


By Function 


Assigned to Project 


Assigned to Project 




(F.T.E.) 


(F.T.E.) 


Admini.strators and/or supervisors 






Teachors 




0 


Prckindorj^irten 


0 


Kindergarten 


4 




OLlicr olomentary 1-6 






Secondary 7-12 


n 


0 


Other 


0 


n 


Sul» ji'CL inai't(;r specialists 






*i cchnici.cins 


n 


0 


i*ui>.» i pe rsonnel workers 




1.1 


Ik'cilLh services personnel 


1 




Kt'soarcliers and evaluators 


.10 




rJ;uinors and developers 






DifiScMTiincitors 






01 nor professionals 






r/iraprofessional education aides^ etc. 


■ , , 4 




Other nonprofessional 


0 


0 



To comp ute full^-time equivalent (F»T.E.)> ^dd the total number of hours worked 
por wook by tlie per:sonnel and divide by the number of hours in your regular 
full -time work week. For example: If each of four staff members works 20 hours 
por week, each of two staff members works ten hours per week, and each of ten 
staff mombers works full time (assume AO hours for this example), the total hours 
worked would be 80 plus 20 plus 400, or 500 hours. This total of 500 hours divided 
by 40 yields an F.T.E. figure of 12*5. 



Table VIII 

Complete as directed. 

Number of consultants paid by Title III funds 9 

Number of consultanc days paid for by Title III funds q^r 



/ 
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Tcble IX 

Complete as directed for the 1972-73 term. 

Muffiber o£ public school professional staff who attended 
Title III Znservice; 



Estimate Carefully 
Title III Funds 
Spent on Training 



Orientation sessions up to one week^s duration 


n 


$ 


, 0 , , 


Ihscrvlco workshops in regular term o£ one 
session to £our*weeks* duration 


26 


$ 


ftO.OO 


Inscrvice workshops in regular term over 
four -weeks* duration 


0 




0 


Inscrvice workshops in summer 1972 one 
session to £our<»weeks* duration 


19 




600.00 


Inscrvice workshops in summer 1972 over 
£our«weeks' duration 


0 


$ 


0 


College credit courses « regular term 


0 




0 


College credit courses - sunmier term 


« 

, n 




0 



Number of aides (nonprofessional staff) who attended 
Title III Inservice: 

Insorvico workshops in regular term of one 

session to four -weeks' duration i 



Inscrvice workshops in regular term over 
four-weeks' duration 

Inservice workshops in summer 1972 one 
session to four -weeks' duration 

Inservice workshops in summer 1972 over 
four-weeks' duration 

College credit courses - regular term 

College credit courses - summer term 



75.00 



ERIC 



PART IV (Continued) ^ 



Table X 

Complece as directed* 

Number of nonpublic school professional staff involved in Tide XZX Inserviee in 
the 1972-73 term g 

Table XI 

Enter number of teachers, aides, and students involved in a Title III, 1972, summer 
school designed to provide instruction to students* 



Grades 


Pre K 


K 


1 


2 


3 


4 


5 


6 


7 


8 


9 


10 


11 


12 


Teachers 


0 


3 


4 


3 


4 




















Aides 


One 


(1) 


Aide 


1 at 


nult 




el 
















Students 










10 





















You and/or members of your Project staff may have worked with higher education 
personnel during the 1972-73 project year (last year). We are interested in the type 
(formal and informal), and the extent (cost and hours) of any cooperation. Formal 
participation refers to services performed with remuneration. Informal participation 
.refers to help without remuneration. Please estimate the cost and number of man-days 
associated with each of the following: 

(a) Identifying and/or developing desirable content or educational procedures 
to be used (program develoixnent) . 

(1) $ 850.00 cost; (2) number of man-days: ^10^ formal and i nformal 

(b) Search for evaluation help, i.e., for instruments or procedures to be used 
for evaluation. 

(I) $ a^QQn>nn cost; (2) number of man-days: gn formal and 0 informal 

(c) Planning and/or implementing staff development programs (inserviee training 
for project staff) . 

(1) $ 50«00 cost; (2) number of man-days: l/2da formal and 0 i nformal 

(d) Please indicate any other participation. 

none ' _ 
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cost; (2) number of man-days: 0 formal and ^J^informal 



MOJeCT AOStRACTS 

riMf* no 



July 1, lO*} 



TO (Month Mirf r*«'> 



0 June 197:J #0520 



MOTI. If rroiec. ,nv,.v,. 'h.nd.opned cHi.dr,n . nd/or p.»onn»i woe^tn, wiU. Mndicpptd children who P*i4 from THU III !««-.. 
eompjet* the lnform«t»on on tho bock of >hf lorro. 



tITtt or PROJECT 



Sensory Adjustment For Effective Reading (SAFER) 



ouantcs 




fexican-^merican; 
ass Socioeconomic 

~rss 
paid teacher 

aide^a;;d'u;ilizIng:volunteer aides such^^^ and |?|ig<'™4''Sit^ 

!2?S!?'?hf ?e^S'od^rLSn^;tgi Se?'etS|.?S?^S??- is^SIl^ i J'^ugment vocabulary 
and language experiences. 



1. 
2. 



'^Tdilgnose and treat sensorily deficient kindergarten and primary 

To^iidividualize.the kindergarten and primary reading program utilizing 
sensory information. 




These 
nurse 



ACTIVITIES TO ACHIEVE OBJECTIVES 
Screening tes*:s a 

for^nearlng T.e d..gnostjc^read^ 

tS teachers who direct P^escriptxve teaching. Parents rec^ 
testing and receive training i^^lfnguage experience, inaiviau^ specific 
It^i^a.^'^irnii^l S?!l!.^?VSotrp^oJl?S^f Sontact'witg student 

as well as reading oriented equipment contact. 



Pre-post"™standardized reading scores and gain scores for treatment 
and comparison groups. . Analysis of variance between ^j^P?""!"^'^ J"^,jp^ 
• Control post test results and correlations on speech activities and ITPft 
pre-post gain scores. 



K 3 TcreoZ7 and diagnostic sensory testing completed successfully and 
individual izatiSn did occur in 77% of classrooms. However, treatment 
g?ade1etei groups did not achieve significantly over control groups xn 
reading at post'testing. 



NOT APPLICAl^LS &)PY 



^W/Mfll£ . 20 



HAHOICAPPEO PROJECT PARTICIPATION ONLY • E$£A TI7LE 111 



!• NANOiCAPPCo chiuorcn seRveo. pcnsoNNew paid, and iN^seRVice trainino rccciveo with ksca Ttrue 11,1 ruNos 



type OF 

HANOI* 
CAPPED 
CHtUOREN 
•CRVEO* 

(^) 


NUMECR or cnilorcn senvco 


ruuUTIME eOUtVALENCE 
OP PROJECT PERSONNEU PAID 
WITH TITUC III FUNDS 


PERSONNEL RECEfVtNO 
IN*SERVICE TRAININC 
WITH TITLE III FVHDS 


9-S 

YEARS 


S-12 
YEARS 


YEARS 


19 A 

OVER 


TATA! 

(0 


(4> 


TCACMEN 
AtORt 


0) 


TOTAL 
IV' A** 

(1) 


* w M w « n w 


TtACME« 

Aioet 

w 


OTHCN 

(m) 


TOTAL 


(i) TMR 




























(7) KMR 




























(3> HH 




























(4) DKAF 
























































<6) VI 




























(7) ZD 




























(B) CR 




























(9) LD 




























(tO)on\ 




























(tt) TOTAL 


























2. NUMOER OF HANDICAPPED CHILDREN SERVED WHO ATTEND NON<PU8UIC SCHOOLS 





). DISTRIBUTION tlY ETHNIC GROUPS 



POPWUATION 

W 


neoro 

(b) 


INCIAN 
(€) 


ORIENTAL 


SPANISH 
SURNAME 

<•) 


WHITE 
(Oihtf thmn 
Spmnith •ummm0) 


OTHER 

W 


TOTAL 










1 


- - ^ 


1 1 






4. CHIUDREN RECEIVING SERVICES « DiSTRiauTION OV DEMOGRAPHIC AREA 



CATEGORY 


• 




NUMOER 


f /> Urbnrt Areas (over 50,0^0) 




(2) Kiif If Af<!»;i« fumfer 7,500) 




(J) Othrr DemoRfaphK? Areas (irom 7.$00'60,000) 




• 




(4) Total (Sum ot iincs (I), (7). andij)) 





INSTRUCTIONS 



I. 



CMILOREN SERVEO «-» Fnler in the appropriate cnhinmt b, c« 
d, and e an unduplicatcd count of children wrved by type of 
primary handicap fin public and noh pubiic schoohf and by 
age group ^\\o received direct instructional or related <ervirei 
viith Title III tunds. \)u% count should include all handicapped 
children (if who received direct services from personnel paid 
with Title ill funds and/or (7f who received substantial bencTit 
as ft result ol the purchase or project* equipment or the provi- 
sion of significant in-service traininp of personnel with Title III 
funds. Do not include handicapped childicn who received only 
Incidental services, such as preliminary vision screening or audio* 
lopc.it testing, etc. Column f should equal cotun>ni b, c, d. 
and e, 

rnOJCCT PERSONNEL - Tntcr in the appropriate columns 
h, and I conp<pon«Iirti; wnh the pnm:irv type ol* handicipped 
chddtfn served a ru*ure representing an unduplicatcd cottnt of 
ihe full-time personnel ph»s the lulMime et|nivaleney of p,irt»timc 
personnel pjid from fille ill funds, f ull time personnel arc 
thoif personnel uho viere assirned to Title III proicct aelivjfifs 
40 liours 01 more per week (or ihv number of hourt in a rcrtf 



iar M*ork wrek, as determined by the State rtr ineat edmattnn 
Cf^encyl. Thcv may be sehool year, summer prorram. or \2* 
month personnel. Column j should equal columns ft. h, and i. 

1N*SERVICE TRAINING - Fnter in the appropriate columni 
k, I, and m corresponding with primary type of handie.tpped 
cinldren served an unduplicated count of all pifisonnel who 
receive in-service training with Title III funds. Column n should 
equal columns k. I. and m. 

a. NGN. PUBLIC SCHOOLS - Of the total number of handicapped 
children served with Title III funds (i.ftt), f/)h indicate the 
number who attended non-puhli. schools. 

3. DISTRIOUTION OY ETHNIC CROUPS - Knter in the appro* 
priutc columns b. c. d. e, f. and g an undiplicatcd count cl* the 
handicapped children served ^ilh title 111 funds by ethnic poup 
membership. Column h should equal columns b« c« d. e« f. 

and |. 

4, OlSTRlBUrtON BY DEMOGRAPHIC AREAS Self -explanatory, 



♦ TMR • T#«i««Mf M#«ully RfinfiUrt. EMR • Kilii^tblf Mrmitlly Reitfd^d; HH ^ IU»«i of H^ttfingi SU8pe#ih tmpAiffd. VI - Vitu^lly linr^ifM. 
EO • Pmouonilly Ditfu'btai CR • CiippUrt; LO • Ltomlnir nuabltd; CHI - Olh^r M#«lth ImpaUfd ^ 
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1. What, is tho localo of tho program? ^ 

2. Wliat is the density of the population? 

3. Wliat are the population trends? 

/f. What are the major occupations of people in the locale? 

5, What is tho unemployment rate or trend? 

6. What proportion of families in the locale are receiving welfare aesiatanoe? 

!• Locale t The school district Is located miles north of San Diego. 
It is a v^or.stal community that is unincorporated with e. population 
of approximately 15,000. 

2, Density; Density is approximately 500 per square mile. 

3.. Population Trends ; The North portion of San Diego County is nov in 
the state or growth and within the next five to ten years most of 
the area between the coast and five miles inland will be very 
densely populated. 

4. It^ajor Occupations ; Tiie industrial development near Encinltas Is 
reiatea to computers, atomic reactors, two medical centers, and the 

■ University of California at San Diego as well as aircraft and 
rocket related companies which require highly skilled and profes- 
sional personnel. 

Since we are also adjacent to the large city of San Diego, many of 
our local citizens are in service connected fields such as salesmen, 
insurance, workers indepartment stores, and other such service 
related companies. 

Encinitas is also a center for flower: growing, and the labor force 
in this industry is primarily Mexican-American and unskilled. 

5. unemployment; ^.2?^ m .Snn Di^c^o County. 

6. Welfare Cases; The proportion of families who are receiving welfare 
in the district is approximately 8^. 
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1 . W)mt c»'«<^9 lovela do tho dohoole sorvo? 

2. How many pupila nro there in tho ijchool syatom? How many eohoola? 

3. Aro thor© any aignifioant tronda in t^e oohool ayatem in enroUaant, 
withdrawal, or transfer? 

4* What ie the per pupil coat of education in tho aehool ayatem? 
5« Wiat ia the recent financial hiatory of the school ayatem? 

!• ^r?^^^Q Levels } The school district serves grades K-6. The 7th 
and 8 til grade students ai'e contracted and receive service from 
the San Dleguito High School District, 

2. Rnrolljnents : There are 1560 pupils In the school system who are 
served ih to\xt elementary schools. 

^» IDnrollment Trend s t The district might bo considered as a rapidly 
growing Qistrict. Over the past 10 year's our growth has been less 
than l<; however, we are now growing at the rate of between 10< 
and 20<. 

4. Cost Per Pupil : The rate of per pupil expenditure Is $736.00. 

5» Financial History: The recent financial history shows that in 
1971-78 we nad an ADA which represented K-8 of 1865 students and 
an assessed valuation per ADA of $j25,^'44.00. In 1978-73 our 
district tax rate was $1,919 and our ^^ssf^ised valuation was 
$51,721,175.00. 
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1 • Vftiat was the atarting point for needs assessment? 

2* Hou were the specific needs of the pupils identified? 

3* What were these specific needs? Which were selected for tlie program? 

!• Early Need Assessment : Teachers and parents, prior to the project 
deve] opment naa expressed concern about the dirth of specific 
reading diagnosis that was available on problem readers* This 

grojeot was an attempt to correct that situation and place in the 
anas of parents more accurate information so as to specify pre-* 
scriptive lessons both Inhomo and inschool* To intensify the need 
for a diagnostic prescriptive reading program, it was determined 
by the analysis of the May 1969 Stanford Reading Test results 
that our second graders at Ocean Knoll School were showing less 
than one year*s growth in 6CX of the children tested* second 
graders also showed achievement below Q3 in 57< of the pupils 
taking the reading test* The principal of Ocean Knoll School 
had noted several poor readers in the intermediate grades who, 
after eye evaluation, showed inability to properly see the 
printed page* Another need was the fact that the district was 
small, we did not have district staff that was able to Institute 
an tnservlce reading program to Improve the effectiveness of the 
teachers at the primary reading level. 

2« Pupil Needs were identified through two criterion 1) the Stanford 
Acnievemenii Test results and 2) teacher-parent discassions* 

3, Survey of specific Needs ; It was determined that the district 
neeas were ine roiiowing: 

a* Inservice to improve staff cornpetancies in diagnosis 

aixi prescriptive reading; 
b* To test diagnostlcally pupils in the primary grades for 

effective eye, hearing, language, and phonetic abilities; 
c* To develop a program to improve the Mexican-American 

child «s effective language and reading ability* 
d* To offer strong reading program for the gifted child* 
e* To establish a multi-media center in order to improve 

the program for all the students within the school* 

Selected for the program from these Identified needs were the 
following: 

1*0 To diagnose and treat sensorlly deficient kindergarten 

and primary children, 
2*0 To individualize tp,e kindergarten and primary *^eading 

prograu utilizing sensory information. 



Hi atari oal Background '^^^ * 

1* Did the program exist prior to the time period covered in the present report?. 
2t Xa the program a modification of a previously existing program? 
3* How did the program originate? 

U» If special problems were encountered in gaining acceptance of the program 

by parents and the comraunityi how were these solved so that the program 

could be introduced? 
5» Provide a brief history of planningt Indicate which planning efforts were 

suooessful or were not successful. Describe how non-profit private schools 

and other agencies were Involved in the planning* 

, • • 

1. No* The program did not exist prior to the time period covered 
in the report, 

8, No* This was not a program modification but a program that had 
not been previously done, 

3« see Need Assessment 

4. Parents and teachers were Interested in trying the program and 
there were few parent, school, or community problems that had to 
be overcome. I think one of our biggest concerns was the, intro- 
duction of the eye screening program. and what reaction we might 
have within the oye specialists community* To this date I have 
had one complaint from an adaptive program in another school 
district which questioned the school district's right to screen 
and refer the results to the parent* This was resolved through 
increasing the communication to the parent as regard to the 
testing procedure. 

5, In retrospect I would endeavor to determine more fully the following: 

a* proven effectiveness of consultants* In the initial year we 
used five consultants* The reading consultant did not give 
appropriate inservico to staff and mid -year we had to change. 
The director of the program should have consulted with the 
Department of Education, San Diego State College, in order 
to establish the reading consultant's ability to direct the 
inservice. . ^ ^ 

b. The phasing in of the diagnostic and prescriptive treatment 
might have bedn more successful if we had started at the 
kindergarten level the first year and then had continued to 
expand the prescriptive treatment and diagnosis into first, 
second, and third grades* This effort would probably have 
given us more intensified inservice at each level. 

On the successful side, the following points are: 



a. 



••mere the consultant was well organized, these programs 
tend to be more successful which was very true with the 
eye screening and certs Jji phases of the speech or 
language work* The read5-ng diagnosis . and prescription 
took many months of plaimJiig and adjustment* 

(over) 



The non profit private schools wer« invited to participate in th« in service 
programs but did not have any opportunity tohslp in the planning of the 
Drogram. The planning aspect was not made possible because of the fact that 
the director of the program was involved with being a principal as well as 
writing the project and his effort was fractured between several responsibil: 



Other agencies involved in planning were the San Diego Speech and Hearing 
Clinic and State College Bureau of Educational Services and Research, and 
San Diego County Optometric Society* 

The Speech and Hearing Clinic were interested in doing some research on 
preschool education at the time, and we felt that the use of a portion of 
the Illinois Test of Psychol inguis tic Abilities might yield helpful sup- 
port to the reading program. Mrs. Frederieka Zink who, at that time, was 
a qualified physical therapist was assigned research director and gave 
quite a bit of time in establishing the administration of the test and 
activities* 

The Bureau of Educational Services and Research gave the director a' great 
deal of time in writing the project and subsequently establishment of 
objectives and activities. 

The San Diego County Optometric Society had previously established a 
program for schools using the modified clinical eye screening program 
that was established in Orinda Schools sponsored by University of 
California school of Optometry. We were fortunate to have the service 
of Dr* David Davison who. earlier had researched this same program for 
preschool children in the East Bay area. 
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1 • What numbers and kinds of parti oipants were served by the program? 
2« What were the specified objectives of , the program? 

t 
t 

!• The participants 7/ero froni the first, second, and third grades " 
during the first year of operation. After the first year we in- 
cluded the participants from kindergarten through third. Tvvo schools 
were involved, Ocean Knoll and Capri; and, therefore, we can con- 
sider them as two primary departments. Thenumber of participants 
were as follows: (^his is a combination of Capri and Ocean Knoll 

K-3 pupils) 

1970- 71 « 367 

1971- 72 - 500 

1972- 73 - 517 

# 

2* The specified objectives of the program wex*e: 

1.0 To diagnose and treat sensorally deficient kindergarten and 
primary children. 

8.0 To individualize the kindergarten and primary reading program 
using the sensory information. 
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1 . V/liat kinda and munbors of perjsonnol woro added by the program? 

2. V/lmt wore their most important duties and activities? 



^« !^;?:;<31ng Consu ltant ; To give inservlco in language exp^rlende 
phonics nnd phonetic activities, and individual assistance to 



tillS^-^^^^:!^' To train eye screening aides and administer eye 
screening exar.:>in'Htion. 

2c I!in;se: To screen witlri audiometer K-S students and dlsBerPlnate 
rFFWrals on hearing tests and eye tests. 

pP^AOons\\] tatit: Train sp^^eca aides in administration of ITPA 
t.05)t, to supervise langua/'ie activities Inclass by teacher?? nnd 
Instructional aides. Improves and adds to speech activities, 
2* ; Supervise instruct.! -nal aides, coordinate appropri^'te 

prescriptive activities in re.lation to diagnosis, and einploy 
individualizing activities In sufficient numbers to motivate 
diildren's reading opportunities. 

Ins tructl .ntal Aides ; To administer the ITPA, Phonics, and Fro-stig 
Teats, present activities to target students diagnosed by ITPA 
Tests and to administer activities in phonics and retest on 
p^^Tiodic basis, Kmploy language experience techniques to develop 
individual child stories. 

^ lir -l^'fel^"! J^ji^^® ^P^P V?^^^ ^^'^^ ' U> describe most effective way 
1K't"sTaTf mlfltit" utilize a teacher nlde and to give inservlce to 
t))e aides on how to work wltii individual soall groups of child r en, 
,how to work with the teachers, discipline techniques, and motive- 
t lonal approaches . 

Sim .rre r^ consul '.ants ,1971: Summer 1971 inservlce was to give over- 
vTftw to s^iTe r" ' enipha s .1 z Ing language experience, phonic techniques, 
use of materials, and evaluation end its place in the total project. 
21 ■ 3 UH'T-'ier Cons ul tan ts 197a i S^Jmmer 1973 workshop was intended to offer 
Tri s?j rv I'o'e' "in ap piroaches to indlvldualiztlon within a reading pro- 
gram, enrichment activities related to language experience, and ways 
to develop increased classroom language experiences through drama- 
tization, story telling, creative filming, and individualized 
reading games. 



teachers. 
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T-eadlng Consultant; 
Eye Consultant: 
Hut'se; 

Speech Consultant? 
Teachers: 

Instructional Aides: 



180 days 

180 days (3 hp, days) 



Teacher Aide Consultant: 
Summer Consul. 1971: 51 das» 
Summer Consul, 1972: 7 - l/g da. 



each 



3b Qualifications i 
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!• Reading Consultant: the consultant for reading was a college 
instructor teaching elementary reading at Cali^'omia University 
at San Diego and President of California Language Experience 
•Jroup as well as lecturer at a variety of reading conferences. 
Bye Consultant: The consultant for eye screening test was 
an optoraetriet who was in general practice and had taken an 
inservlce program on the administration of .the modified eye 
screening program. 

Nurse; Hearing administrator was the school nurse who possesses 
a Health and Development Credential and also had received a 
credential in the* administration of hearing tests* 
Speech: The speech consultant has a degree in speech therapy^ 
from Stanford University, was Chief Speech Therapist at 
children* s Hosf)ltal, San Diego and was speech pathologist for 
San Diego Speech and Hearing Center. 

Teachers; All staff members have valid California credentials. 
Instructional Aides: Educational background ranged from high 
school diploma to graduate of a four year university program* 
Teacher Aide Consultant: Professor of Education at San Diego 
State College, Director of ''-^itle III Reading Proje^ct utiliaing 
teacher aides. 



4* 



5. 
6. 
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Organizational Detail^ 




1 • Wmt is the period of time covered by your report? 

2. How much of the entire program doos this cover? 

3, Vfliore were program activities located? 

4.. What special physical arrangements were used in these locations? 

5. What provisions, if any, were made for periodic review of the program? 

6. What important decisions were made on the basis of such reviews? 
7» what provisions, if any, were made for inservice training? 

!• This report covers the past school year 1972-73. 
2* This period of time, therefore, covers 1/3 of a three year project 
which was begun In July of 1970. 

3. These program activities have been centered at two elementary schools i 
, Capri and Ocean Knoll, within the Encinitas Union School District, 

Enclnitas, California. 

4. The program activities were housed within the target cTaasi'ooms of 
kindergarten thraigh third grade, and the only physical arrangements 
necessary were the addition of a lirge six foot table for a listening 

. center and a space provided for the teacher aides* phonics and 
speech therapy activities. Cost of providing the teacher aide space 
■was assumed by the district. 

5. Provisions for a periodic review of the program was made by the 
evaluator who Initially provided a review summary to each staff 
member so tlaat she fully understood what was expected. Feedback 
wag given by the evaluator to the project director who acted upon 
specific recommendations. These observation periods occurred 
9-8-72, 12-1-72, and 5-15-73. y/e enclose summary reports. 

6. • Meetings with Individual teachers and teacher aides were initiated 
• so that discrepancies were understood by the staff. 

7« Inservice training was offered prior to the opening of school over 
a one aiid ono-halr day program. Teachers were also encouraged to 
make visitations to other schools which were utilizing individualized 
approach, and the project director planned opportunities to discuss 
specific project matters with individual teachers. 
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CP TIIE FIRST SAFER OBSERVATION PERIOD ^^jT a,,. 




of the SAFE}? pro,ject; which took pjace at Ocean Kiioli and CBpri schools 
Xrom 

which should be of assistance to teachers and aides for improved pro- 
gram success. 

Classroom observations occurred in 18 rooms: 

Kindergarten « ^i- Combination lst-2nd « 2 Third grade « 5 

First grade » 3 Second grade « 4 

Recor d K' ^eping 

1. Ml kindergarten and first grade teachers are maintaining lists of 
nlphabet letters learned by individual students. 

2. All first, 5 second and third grades are maintaining phonics 
sheets and charts. 

a. One aide in a second grade administered the phonics test 
however scores have not been recorded and. follow-up activities 
are not being given. 

b. The ?. combination lst~2nd grades are not maintaining phonics 
records and will not be testing until after the first of the 
year (1973). One of these teachers has administered a teacher- 
made phonics test. 

c. ^-One aide in 2 third grade classrooms was absent and her records 
were not available for observation. 

61% Lane;uage Experience Approach 

TTnd^^^r^i-tGni SHiT ihg indi v i dually as students are ready 
1 lining as total class experience once a week 
1 not using at all 
First; Grade: not observed in use (2 rooms had pictures and stories 

posted aropnd room and another had student made LEA books in room) 
First-Second Combination: 1 used at first of year but nov; only with 
slow students 

1 not using at oil (slowed down too much at begiirnxng of year due 
to not enough aide/parent help to continue LEA follov;-up; 
Second Grade: 1 began individually, now using as total class pro,ject 
1 uses for class pi'0,ject;s and with several individual students 
1 began with three students, now not at all 
1 not; using at all 
Third Grade: 1 uses as class project 

3 usos individually v;it;h three students ^ 
not using at all (2 teachers stated they were new to the pro^ject 
and unfamiliar with I-EA) 

Individ.'i,^?l Reading; Program .s Developed 
^0% 1; W>'ading frroups brought boFjotbor for a purpose 

Kindergarten = 1 FiT'st;~Becond « 2 Third « 5 

First - 2 Second - 2 

2. Each student reads books individually (Grades 2-3) avoiding basal 

Second Grade: in 1 classroom 8 students reac3ing from library book.9 
with the rest of the class reading half of the time from basal 
readers and .he ot;her half from library books of their choice 

Third Grade: two rooms reading from basal texts and library books 
' of students choice with each student reading at own rate 

o 
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05^ 3» No contract systems in use. ^^fo. 

oQfl/ 4. Level of individualization appropriate for class 

Kindergarten « 2 Third « 2 . 

Firot « 1 . ^ 

56?6 5« Student assumes some responsibility for own learning 

Kindergarten » 2 Second « 2 

First « 2 Third = 4 

One first grade room two small reading groups vers "being directed 

by individual students reading orally 
Two third grades have completely individualized programs for all 

students 

The remainder of classes alcove students assume responsibility 
for their own learning after assigned tasks have been 
completed and/or during free time 
crx)/ 6. Students select options among series of alternatives 

. Kindergarten » 3 Second » 4 (observed taking place 

Firat « 2 Third « 3 dviring free time) 

56% 7, Students reading books individually 
Kindergarten « 5 Third « 4 

Second « 3 

17% 8. Teacher holds conferences with individual students Third « 5 

72% Teacher directs aide to perform SAFER reading and speech and bearing 

activities 

Kindergarten = 5 (1 aide not in room due to schedule change; 
First = 3 (1 aide in one classroom absent) 
Second « 4 ♦ 

Third = 3 (1 aide in 2 classrooms absent) 

Combination lst-2nd = 2 and*l second grade utilizing their aide almost 
entirely reading with individual students or in very small groups 

Aide Activities Observed 
11% !LKr"dictation: First « 2 

53% Phonics: K: .dergarten = 1; Second « 3; Third « 2 , „,u. ^ ^ 

50% Speech + Hearing: Kindergarten « 2; First = 2; Second » 3; Third 2 
33% Reading with individual students or small groups i 
1st -2nd comb = 2; Second » 5; Third = 1 
6% Word games: Third « 1 

6% Assisting individual students around room on teacher assigned tasks 
(some non-project tasks): Kindergarten « 1 

11% Teacher end Aide weekly evaluate speech and hearing progress 
Second"" 1 Third = 1 (both daily) 

11% Teacher uses speech and hearing information to plan learning activities 
FlrslT^cond = 1 Third « I 

Materials and Equipment observed in-use 
33% Tape Recorder 17% Record Player « 5 

6% Overhead Projector « 1 11% Typewriter = 2 (Teachers') 

11% Filmstrip Projector « 2 22% Phonics We Use Games = 4 • 

6% Classification Game « 1 



Acti vities Observed Related, to Specifio toaje Levels, '^S^ 

Kindergarten: „ ^ , 

Administer La Mesa Readiness Test - 1 

Utilise LEA^sight^metHod to teach basic reading concepts - 1 

^^'userM^tropolitan Readiness Test to diagnose class needs - 2 
1 teacher charted hut no follow-up 

9 tPfiohers stated administration was too late to he ol mucn 
ule to ?hlm (1 felt they already Jmew tte students ty then 

the olSer felt students had already done ajremendous 
amount of work and learning previous to administration) 

?*?Sr^us&^^a!Sfa?^ rc^Ssft?o^n^?ro^.^»other techniques 

■ Studen?flhlf ^int approximation of W letter hy Jan. , 1975 - 2 
. inches comprehension skills ^tili^i^^S 5 methods: 

Instruct in use of context clues while using LEA = O 

2:i's'itor?'re!a?er:u^tLL°hased on 6 comprehension categories: 

Supporting detail « 1 
Sequence = 0 
Relationships » 0 
Inference ~ 0 
Main idea =0 

Li™t^fSSl "answers to questions making ^-^ of 
othe? J^ifioations or specific concepts contained within 

Jl^r^^t^f-l^ad-i^g*.^^^^^^^^ ■ 

Second Grade: 

Uses liEIR materials in: „ n 

Talkinc « 0 Reading = 0 

ifsteninK = 0 Creative Writing « 2 

Provides eac! student with card containing 7 steps « 1 

phonic skills through individualized activities hased 
on diagnosed need « 2 

RecommendjLtipns , 4-o -h© tttitiI fomented in 3 classrooms at Cap" 

TIT^^^^^^^^ reel%o"?eTsfdtore Insistently in 

kindergarten ^^^^^ grades. usins liEA need to observe 

■ ^^^%rcoS^^?^e'iSh"^facSrs^L*'a^rfrrU;hols. techniques, organ- 

ization, aide utili^?*^?^}' .fnl* t . .,tion need to observe and gain 

4. Teachers . interested in ^^^^^^^^^^°\??rindividuali^ed . rooms . 

5. ^^^f^^^^k^dl *a^co%lIoh^olXo!gh 

6. Teachers and ^i^es are working too independen^ 

most H^cher in dia^osis towSrds the goal of 

SLriduSf za?i^' *5lachtr'^JesStancf towards phonics . .d speech 
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and hearing record keeping was observed to be S^^y ^„ 

the fact that most teachers do not use this information to plan 
their ovrti classroom reading activities and are not always very 
familiar with what the aide is doing in these areas. ^ One way 
of handling che above would be to hold periodic meetings 
specifically related to remediating any existing problems and/or 
to offset possible future J>roblems. These meetings could fj-so 
be used to increase coordination and sharing of pro iject activities 
between those teachers already carrying out SAJER activities in 
their classrooms and those teachers who feel they need additional 
assistance Mid information before they can more fully implement 
BAFER into their classrooms. 



AQtlvttlea or Sorvioes ^'^^/f 



1# What wore the main activities (or sorvicos) in the program? 
■ 2* How were these activities (or .services) related to specified program 
objectives? . 

3. What methods were used in carrying out each activity (or serviced? 

4. What was a typical day's or week's schedule of activities for the children 
(or others) who received the proptrara? 

5. How were pupils grouped for the various program activities? 

6. What wore teacher-pupil ratios* (or .aid-pupil, or adult-pupil, and so on) in 
each of these groupings? 

7. How did pupils (or others) receive feedback on their individual daily progress? 

8. How did parents receive feedback on their child's progress? 

9. What amounts and kinds of practice, review, and quiz activities were provided 
for pupils (or others) in the program? 

10. Wliat special provisions were made for motivating pupils (or others)? 
11 • If a comparison group was used, what were important differences in the 

activities and methods used in this group and the activities and methods 

used with the program group? 

1, The main activities of the program might be broken down into three 
2 areas: 1) evaluation of each student's need which consisted of 

4. ab clinical eye screening tests, hearing tests, diagnostic phonics 

5, tests, and sub-tests from ITPA - visual memory, auditory memory, 
souiid blending, and gramraatic closure; 2) Individualized instruction 
activities within each target classroom such as language experience, 
prescriptive phonics activities, enrichment reading experiences, 
prescriptive speech therapy activities based on diagnosed needs 

and language development through use of Peahody Language Kit, 
cassette materials, and film strips j 3) parent activities such as 
volunteer instructional aides and inhome speech therapy. 

The first main activity of diagnosis of pupils* individual needs 
was carried out in many different ways; eye screening was administered 
by pr. Robert Davison, an optometrist, with the aide of volunteer 
parents; hearing tests were administered by the school nurse through 
the use of the audiometer; diagnostic phonics tests were administered 
by the teacher aide on a pre and post test basis after pupil success 
with five administered phonic activities; and lastly the ITPA 
activities were carried on and coordinated by both staff and aides. 
Activities were presented sequentially and performance was Judged 
on success on each specific activity on an increasing degree of 
difficulty. 

« 

The diagnostic aspect of the main activities was accomplished on an 
individual basis. Each child was tested separately both for eye, 
he'^iring, and diagnostic ITPA as well as phonics. The diagnostic 
scheduling was carried out during the months of September and October 
so that early utilization of this information could give us the 
greatest assistance in providing for the needs of the child. In the 
diagnostic procedure pupils were taken by grades; for example, in eye 
screening 15 students were tested on a rotating basis and each child 
took approximately three minutes. Again the school nurse took the 
youngsters by grade for hearing tests. In all' of the diagnostic work 
the entire kindergarten grades were diagnosed and only the new s tuients 
in grades one, two, and three. 



'iuu IriuiVldi. x,awtoa was uof second main actiiviu^, tuxa tuis was cuiiX«iCl 
out by prescribing within the classroom structure specific activities which 
were based upon the diagnostic test administered for phonics and speech 
therapy. Depending upon the number of needs, the child received a 15 minutt 
instructional period per activity in the area of speech therapy. In phonicS 
the aide worked with the youngsters on an individualized basis, but the 
teacher was more group oriented in her instructional methods. This latter 
activity was a dally program for the child. Language experience was em- 
phasized on a daily basis in the kindergarten through dictated stories 
and continued through grade one with a somewhat reduced time factor because 
of additional requirements at the first grade level. The enrichment activi- 
ties occurred on a dailly basis; however, the youngsters rotated to interest 
areas and they did not receive the same treatment each day. Language en- 
richment was treated on a daily basis. 

The third and last main activity of parent participation was. stressed 
during the early part of the year by soliciting parents to provide ad- 
ditional individualization In the classroom through taking dictated 
stories, directing an oral reading program, and working on making and 
encouraging game activities v/lthin the class. The inhome speech therapy 
was administered through an orientation meeting whereby no more than 
six parents were given the opportunity to have an aide or project director 
describe the diagnostic speech need of their child and the activities to 
correct the same* 

6. In the individualized Inclass activities, the maximum grouping would 
be 1 to 15 with probably 1 to 10 ratio in most instances. 

?• The feedback due to the fact that the aide was working on a one-to- 
one basis with the child was immediate. The teacher »s praise was more 
generalized in her group work although each of the teachers strived 
to recognize the individual program of the child through behavioral 



8, In most instances parents received feedback through parent-teacher 
conferences or in the case of eye and hearing tests, notices were 
sent to each child needing sensory adjustment. 

9, see above. 

10. see abcve, Ppn^ 



11. I have no knowledge. 




Ittitruflttonal Boulpmcnt iihd Mfttarlala 



Wure spoolaX matariala developed or adapted for the progran? How and 

by whom? 

Whnt other major Items of equipment and materials did the program 
require? In what amounts? 

How wore key aidn and materials used in conneotion with the various 
profjram activities? 

If a corapari3on is beini? made botwoon program and nonprogram persons, 
wore there important differonoes between these groups in kinds and 
amounts of materials provided, or in methods of use? 

Special materials developed and adapted for the program weret 

a. An augmented activity list developed by Mrs. Frederieka Zink 
from San Diego Speech and Hearing Clinic on visual and auditory 
memory, sound blending, and grammatic closure. She not only used 
these activities but found three other sources and made a com- 
posite plus took suggestions from teach aides and teachers to 
refine the activities. The needs on this particular activity 
were determined by the teacher aides who administered the screening 
tests in the above areas. 

b. Dr. Treadway's phonics test was a second piece of material that 
we developed. We used it for determining phonic needs, and we have 
a second test that is used to determine each child's improvement. 

c. A third adapted piece of material ii in the vision testii.g area. 
San Diego County Optometric Association provided us with forms which 
we are continuing to use with staff and with parents. This material 
gives ^be scliool data relative to the optometric findings. The 
parent referral describes these findings and suggests further diagnosi 

d. We adapted Dr. Silvaroli's Informal Classroom Reading Inventory 
and did use this for determing comprehension skills. The inventory 
was administered by the aide aa well as the phonirs test. 

Enclosed is a list of equipment and materials that was utilized in 
the program. 

In our materials listing under "Test Materials" these items were all 
administered in the first of tho year to determine student needs. With 
the exception of the Reading Readiness and the Cooperative Primary 
Test the instructional aides administered the test. The latter tests 
were administered by teaching staff. 

Spf^ech materials were utilized in the classroom by both aides and 
teachers. In the majority of cases such as using the Sequence Pictures 
through Picture Sequence Cards in the list, the material was used m 
either a very small group or in a ono-to-one situation with the 
child. The Peabody Language Kit was usually handled in the classroom 
setting with the total class. 

The reading materials listed were utilized in 'various ways. Miami 
Linguistic Readers were used with youngsters who had difficulty m 
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Bnciliah and were uriiiidriiy Mexican u;<traction. The Kn^yciopodia Bi:it:.i^.ca 
materials were to motivate creative writing situations in the claserooro 

by the teacSe? 2nd gave assistance to the teacher with oral language im- 
jurovement . 

wiBA owl Series was used to give the child graded materials so as to 
lot oteririha!?enge ?L youngs^ in his vocabulary reinforcement reading. 
5his is also trulwith the Beginning Reading Series by Dr. Seus and the 
sSholasttc Paperback Series, These materials were housed in classroom 
sets and used by each project classroom teacher, 

MT>l^««^r« w© Use " a kit of phonics games was used as a free-time activity 
.du$?Sq the reading period a? an individualizing approach and was used to 

specifically help youngsters with specific phonics needs as Previously 
•liagnosed. Teachers and parents would develop classroom phonics games 

to continue this reading individualizing. 

Student Folders were used to maintain language experience stories and 
vocab'Slary words with each child which helped increase the child's sight 
^ocabSlary ^d experiences with word and phonics development. 

3-M Wallensak tapes were placed in each building and were used on a need 
basis by the project staff. 

The audio-visual equipment purchased was used to ind i vidua lize the reading 

^^^^^id^ wis ^B^z^^^^ 

[ImIuL. one was Sights and bounds a series o| ^of « ^?P«?,3 

enphasi^ing a literature approach J^l^^^f „I|a many of their 

on tapes with the ^jo^^j- T®*°"?"-tories on the tapes narrated by staff 

scholastic paperbacks Pl'^^Idinq/Ustening program. Match and Check 

as an augmentation to the reading/iisteniiiy ^ ^ ^ ugg^ by each 

is a vocabulary development program for the ^|"^"9arten ana usea y 

project teacher at the ''f"'5«'9arten level. Wphabet St«Pf^5^J°f Alphabet. 

purchased as an opportunity for children to practice their ini^ 

Film Strip Projectors were placed .f center for stories 

approach for reading and teachers "««^J''^^^^|„^.^^?5ht Ihw interest in. 

or film strips and other such areas ^hat students might ahow^ ^^^^^^^ ^^^^ 

alization with regard to pupil need. 
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&N0XNITA8 UMXON SGHOOL DISIRIOT 
isnclnltas, California 




aqulpment and Material inventory ; 
Speech tfaterials 

# I'eabody Language L»evelopment Itit 

♦ sequence rictures . . 
w Association pictures 

* bpatlal Kelationship Cards 
» AUd itory-pamiliar sounds 

* Fre-'/vriting resign cards 
^ color Blocks 

/ jKicture sequence Cards 

'rest toate rials 

ir informal heading inventory <allvaroll> 

♦ Phonics Test {ut, Oerald ireadway; 
perception Test vDr. Marianne Frostig; 
Tempi In-narley Articulation Test 
Illinois Test of Psych ollnguls tic Abilities 

(Grammatic Closure, Auditory Closure, Auditory Memory, 
Visual I'omory, Sound Blending) 
Metropolitan Readiness Test (First Grade ) 
Coopei»atlve Primary Reading Test (second and Third Grade) 
Apell Test (Kindergarten) 

Reading Materials 

/ ITlami Linguistic Readers 
13 Titles - 5 copies/title 
13 ITanuals 

* Encyclopedia Brltannica 

Early Childhood Language Development Guide 
Language Experiences In Heading (Level 1 or S) 

# Wise Owl Books - Kln/der Owl, etc. 

Rhlneholt & Winston 

# phonics 'Ye Use - Learning Games Kit 

Lyons & Carnahan 

* Beginning Reader Series - Dr. Seus 

cat In The Hat 
Cat In The Hat Comes Back 
Horton Hatches The Egg 
Horton Hears A ''/hoi 

And To Think That I Saw It On Mulberry Street 
How The Grlnch Stole Christmas 
If I ^an The Circus 
If I Ran The zoo 




Equipment and Material Inventory (oont) 

> Scholastic Paperback Series 

Picture story Books 

Easy-To-Reaa Titles 

Favorites Old and New 

Fiction Titles 
/ Wallensak Cassette Tapes 
/ Book Bass • 14 sets total 
/ Sights and Sounds 
^ ratch and Check - Kindergarten 
^ Alphabet Stepping Stones - Kindergarten 
/ Primer and Pre -Primer Overhead Trans paranoics 
^ <?tudent Folders 

IndlvidUw^llzlng Audio-Visual Eauiment 

Cassette Tape Becorder 

• ^ Headsets (8 stations) 

* Executive Films trip Projector 

• ^ Overhead Projector 

/ primary Typewriter (8) 

♦.Listening Station (1 table per classroom) 

« Cassette Tapes 



* Available Inclass 

/ Available In Building 



1 . From what souroos were program funds obtained? 

2. What was the total oost of the program? 

3. vnmt period of time was covered by these funds? for 
//. What is the per pupil oost of the program? What was the formula for 

5. ,3ofs^Se'?er'wi^ cost of the program compare with the normal per 
pupil cost of the schools in the program? 

6. Wliero can the reader get more detailed ^^^S?^/"^^"'^^^?"; . 

7. Of the total cost of the program, give ^^^ughjiollar estimates of 
developmental costs, implementation costs and operational costs, 

8. Give the costs for the entire pro.1ect period by budget categories 
(i.e., professional salaries, contracted services, eto.j. 

1. Funds were obtained through the ESEA, Title III, Program. 

2. Total cost of the program was $69,737.00. 

3. period of time covered was OUly 1, 1970 through JVine 30, 1973. 



4. 



5. 

6. 
7. 



*. 4« +.v,o /Hafrict is $696.00. with the program 
^2?^ip?rols?^^prroxi^t^5^ t^rar^/Ut of the totax district 
per pupil cost. 

«,re detailed budget information can be had from Mr. Lloyd O'Connell. 
Project Director. 

Developmental Costs $8,080.00, Implementation Costs $19,072.00, 
and Operational Costs $42,585.00. 



8. Entire costs by budget categories includes 

Professional ^8'3?5'oO 

. Nonprofessional 50 023 00 

Contracted Services I'VcX aa 

Materials and Supplies I'n^fl 00 

Travel I'feVoO 

Equipment ^'^76.00 

?ota![s 69,737.00 



ERIC 



•^3 



Parent" Community InyQlvament ^fijjjjj 



1, Wlmt role, if any, did parents havo in the program? 
2* Wore meo tings held with parents? Wliy? How often? 

3. What role, if any, did various community groups have in the program? • 
^« How was the community kept informed? 

5t If problems with parents or the community affected the programi what 
steps, if any, were taken to remedy the situation? 

!• Parents were used in several ways: 

a) AS volunteer aides in the classrooms helping youngsters in 

V additional reading circles, taking dictated stories, working 
with phonic needs, and assitlng teachers in making phonic 
games • 

b) Doing Inhone speech therapy activities using materials provided 
by the school and seeking further diagnostic evaluation in regard 
to their child's eye and hearing screening recommendations. 

I 

Z* Several meetings were held with parents to evaluate the program 
and make recommendations for change. Meetings were not held 
with parents on a regular basis. At the first of the year those 
parents whose children were identified as needing inhome speech 
therapy came for an orientation program once. We had one 
evaluation meeting. 

3# The San Dl.;go Speech and Hearing Clinic was vitally concerned 
about the research results on the speech activities. Their 
intent was to utilize this material to augment their pre-school 
program. They loaned us Ifrs. Frederieka Zink who trained our 
staff in administering and processing the activities with refer- 
ence to visual and auditory memoiy* grammatic closure, and sowid 
blending. She also gave us feedback on how effectively the 
inclass activities were being carried on. 

• The San Diego Op tome trie Society worked very closely with us In 
administering eye screening tests, trained the optometrist in the 
Fodlfled Clinical Eyo Screening Approach, and continued to give us 
supportive help. 

California University at San Dieso wo rked closely with us on two 
aspects of the program: 1) evaluation and 8) cooperating In supplying 
a reading specialist to provide for inservice and extention of our 
inclass activities. The University also coordinated a college 
credit program on reading. 

4. Articles appeared in the local paper concerning the program, the 
par ents were informed of their child's needs through contact by 
the nurse, and the results and progress of the children were made 
known through parent-teacher conferences. An evaluation report 
was given to the local school board by the evaluator in JUly of 
each year of the program. The project director made oral presen- 
tations to parent groups, and articles were written that informed 
parents about aspects of the program. TSaese articles appeared In 

9^ the school Parent Teacher Association Newsette* 

over 
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WdlBd no problems with parents and, ttierefors, our program was 
ifflpl«fflaatad alongUie Unas tbat wara pXannad. 
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Special Factora ^^^/^ 



For use of potential adopters of the programj ^^^^S 

. 1 • Wlmt modifications of the program are possible? 

2. What are the suggested steps in adopting this program? 

3. Wluit are some things others should avoid in adopting this program? 
^. Can the program be phased in, beginxjing on a small scale? How? 

5. Can parts of the program be adopted without taking the whole program? 
What parts? 

1. The program may be adapted in parts; for example, school districts 
in their educationally handicap ped programs could use the speech 
therapy part which covers auditory and visual- memory , sound blending, 
and grammatic closure. The same prograpi could be used on a need 
basis within a normal classroom if the child was lacking in 
grammatlc abilities or one of the modalities of visual or auditory 
leajrning style, ^ 

The eye screening has been adapted by many San Diego County schools, 
and this takes the local or county effort of the Op tome trie group. 
The optometrist must be interested and be willing to train their 
members in this approach. The research is from the University of 
California, School of Optometry, Modified Clinical Eye Screening 
Program from the Orinda Program of 1957. 

The phonics program can be taken in tolal if the district is 
willing to support followup activities that would meet the particular 
needs of the child. This could be done through phonic game con- 
struction or commercial purchases. 

The hearing or sensory aspect of our screening was accomplished 
through the use of an audiometer and a certified school nurse. This 
would simply require additional training by the nurse and the pur- 
chase of the audiometer instrument. 

The equipment and materials for individualizing may be purchased 
as one aspecSt of providing an enriched .reading experience for 
children either in a multi-learning center or classroom setting. 

2. see above 

3. In the speech therapy aspect, I would avoid the use of certified 
personnel in giving the" tests and would train classified personnel 
thereby reducing the cost of administration of the tests. The 
Phonics test can receive greater useage by training a classified 
person to administer the test since the teacher does not have the 
time and sometimes the energy to do a complete classroom survey. 
On the eye screening program I would '^e careful not to say that 

the test was diagnostic and the term "screening only" should be used. 
It might be a good idea to discuss the screening program with both 
the local optometrist as well as the local oculists, it might be 
pointed out to both parties that in the original study, optometrists 
and oculists were involved. On the Inhome speech therapy activities 
we found that we did not meet all the parents whose children needed 
Q assistance, and a more personal approach would probably improve 

ERJc the program. 



We would recommend that the Instructional aide who would be working 
with the child might be instructed to make the home contact and to 
relate her inclass activities to inhome program. This could be followed 
up by a special orientation program on Inhome activities* 

4* The programcan be phased in, and JL would say the best place to 
start would be kindergarten. For example, the eye screening 
could be started in kindergarten the first year, and then the 
second year again test the kindergarten students and any new 
students in the first grade who did not receive the eye screening 
in kindergarten the first year. The same procedure would follow 
the third year, but then pick up new first and second graders 
and so forth. This could bo done with the speech therapy activities 
using the aides at the levels that you want to incorporate as well 
as with the phonics activities. We had our aides work for three hours 
per day and used them in each class for a one hour block. Teachers, 
therefore, arranged their reading programs on the basis of the 
scheduled aide's time* 

5, Any part of theprogram can be adopted, and the total program nsed 
not be taken in order to have any one phase be- successful* 
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BESI coat AMIUBLE , ^^^^ 

™'* Dlsaemination 

Discuas how project information was disseminated during the past budget 
period* j 

1 • Provide an estimate of the number of unsolicited requests for informa- 
tion from both within and outpide the project area. 

2. List the number of visitors from outside the project area. 

3. Provide the cost of dissemination dxiring the' last budget period. 

4. Provide the total cost of dissemination including prior budget periods 
(if possible). ^ 

!• The unsolicited requ^jats for information came from two sources; 
a; letters - we probably received one half dozen inquiries and 
did send letters to the people requesting information and b) 
telephone calls - I receired a total of four calls over the year. 

2. Visitors from outside the project was on© consultant from 
Sacramerto in reading research. 

3« Cost of dissemination was assumed by the district and probably 
io ran about $12.00. Cost of total dissemination for the entire 
project budget period was 
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aVALUATION NARRATIVE 



Ghoo,3lng PartiGl-pants 



Choosing Participants 

Program participants consisted of all kindergarten through third grade 
teachers and students at Ocean Knoll and Capri Elementary schools. 
In addition, eight SAFER aides were hired as program participants. 



Choosing Comparison Group 

The comparison group consisted of all kindergarten through third grade 
teachers and students at Central and Pacific View Elementary schools. 
It should be noted here that the one kindergarten teacher at Pacific 
View was a target teacher during 1970-71 and 1971-72. 



Participants Involved in Other Programs 

31 (lOjg) students at Ocean Knoll were involved in Title I for 
reading and math. 



Participants Leaving!; Program 

Program participants leaving the program i 



17 



12 



2 
9 



15 



TOT 
53 



No. students . 

It should be noted here that 20 kindergarten to third grade 
students transferred from Ocean Knoll to Capri in the middle of the 
school year and four project participants transferred into control 
schools . 



Participants Added 

102 new students were admitted into the two target schools throughout 
the school year. These new students all received the SAFER reading 
program but they did not receive the speech and hearing testing and 
activities. 

Two additional teachers (1 first-second grade and 1 third-fourth 
grade) were hired at Capri in January, 1973- 



Partlcl-pants With Poor Attendance 



None 



Partlcl-pants Attend Voluntarily 

Program paxticlpants did not attend voluntarily. SAFER teacher 
and parent aides volunteered for program participation. 



Evaluation Group Portion of Program Group 

Reading J The evaluation group consisted of all kindergarten through 
third grade students and teachers in the two treatment schools. 

Vision, hearing and speechi The evaluation group consisted of 
kindergarten students, new first through third grade students 
and students needing re testing from last year, 1971-72, who were 
diagnosed as deficient in one or more screening areas. 
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Describing Participants 



1* Participants Receiving Program 

All student participants received the reading and diagnostic-phonics 
remediation programs. Those kindergarten, new first-third grades 
and first-third grade students with diagnosed deficiencies from 
1971-72 who fell below the selection criteria scale score on the 
ITPA received inclass speech activities. The exception was eight 
Spanish speaking children and nineteen Title I students at Ocean 
Knoll who did not receive grammatical closure activities. 



2. Number. Age and Sex of Participants Receiving Program 
to Students receiving reading program (pre-post) 1 
4. GRADE LEVEL 



Table 1 


^K_ 


1 


2 


3 






B j G 


B 1 G 


fl 1 G 


B ; G 


TOT 


OCEAN KNOLL 


40 ; 30 


40! 33 


43 1 40 


32 1 41 


299 


CAPRI 


10 1 16 


31! 20 


17 1 15 


31 1 30 


170 


Total 


96 


124 


115 


13^ 


469 



A total of 244 or 52% of the target participants were boys and 
225 or 4^ were girls. 



Students receiving Speech Activities in one or more areas % 



GRADE LEVEL 



Table 2 


K 


1 


2 


3 


TOT 




B 1 G 


B i 


G 


B 1 G 


B ! 


G 


OCEAN KNOLL 


11 1 11 


9 1 


6 


4; 10 


7 I 


8 


66 


CAPRI 


1 1 2 


4 ! 


7 


4| 1 


1 1 


3 


23 


Total 


25 


26 


19 


19 


89 



Eighteen speech deficient students did not receive remediation 
activities due to the fact that they were either involved in Title I 
or primarily Spanish speaking children. Five kindergarten students 
did not receive speech activities due to a clerical error. 

/ 



I 



Hearing t 

422 target students (344 at Ocean Knoll and 78 at Gapri) and 274 
control students (l63 at Central and 111 'at Pacific View) received 
hearing screening, (ll${) target students and 20 (7^) control 

failed initial screening* A recheck was made and found 13 iJ^) 
target students and 9 (^) control students needing further examin- 
ation. Four target and two control deficiencies were known ahout 
prior to screening* 

Vision t 

398 target and control students, including St. Johns School, received 
vision screening. 38 (10^) students failed (14 at Ocean Knoll, 6 at 
Capri, 7 at Central, 8 at Pacific View and 3 at St* Johns School) » and 
22 (6^) were considered borderline to be rechecked next year* 



5« Achievement Scores 

Pretest standardissed reading test scores were available on all 
students. ITPA results were available on all kindergarten, new 
first-third grade students, and students found to be deficient at 
post-testing last year, 1972. 



6. Special Characteristics 



28^ of the target population have Spanish surnames* 



1. 



• Measures Applied 



Reading i Apell Test 

Metropolitan Reading Readiness Test 
Cooperative Primary Test 




1-Postt 2 and 3) 



Speechillllnols Test of Psyohollngustlcs i 

Auditory closure i grammatical closure » 
visual memory and sound blending 



auditory memory t 
(K and new 1-3 students) 



Visual I Modified Clinical Approach Screening (K and new 1-3 students) 



2* Measures Matched to v .iectlves 

Standardized test measures are those used by the District and the 
State in the District test program. All other tests utlllaed were 
recommended "by specialists to diagnose deficiency areas* 



3, Measures Matched to Pupils' Capabilities 

Appropriate level standardized tests were administered at each 
grade level* 

4. Observers 

The observer! in her second year, was trained by the project 
evaluator. She attended the inservice workshop and had numerous 
discussions with the Project Director. 



5. Testings 

Standardi25ed pre-post testing was in October and May, a time lapse 
of eight months. Vision screening was conducted during October 
and hearing screening was conducted throughout the school year. 



Phonics t Phonics Test 



Hearing 1 Hearing Screening 
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Pr»aanting Data 



Data Obtained 



Reading i 



K - raw soores (only available) 

1 Fre-^iles, 1 Post - grade equivalent soores 
(^iles not oompatable with Pre test) 

2 and 3 - grade equivalent scores 



Speech i 



Scale scores and percentage of aotivites 
completed 



Vision and Hearing t 



number of corrections 



Phonics t 



incomplete data 



Classroom Observations i degree of individualization 

2* Measures of Central Tendency 
Means 

3» . Measures of Dis-persion 
Standard deviations. 

^» Graphs and/or Tables 

Table 3 following graphically represents target and comparison grad 
level reading gains. All other tables appear throughout the evalu- 
ation section* 



Table 3 . ^^^^Ig 



PRB-POST READING GRADE EQUIVALENT RESULTS 
FOR TARGET AND COMPARISON GRADE LEVELS 




Analyzing Data 



1* Data AnalYsla 

Readings Post test analysis of variance between target and com- 
parison groups for each grade level. 

Speech 1 Correlation between the degree prescription was followed 
and gain on disability measure (iTPA subtest gains). 

Beading and attendsmcei Contingency correlation between attendance 
and standardized achievement reading gain. 



2. Basis for Jud^ging the Progress of the Program Group 

Success of the program group in comparison with the control group. 

3. Comparisons Drawn from Subsamples 

Comparisons were drawn by correlating the degree prescription was 
followed and gains on residing achievement tests. 

4. Evidence That Those Who Attended More Gained More Prom The Program 

None (Note Appendix i The Belatlonship betveon Attendance and 
Achievement) 



o 
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Interim Ob.leotiveB an^ Findings 



Two sections, have been used to report Interim 
objectives and their findings! 

I. Only reports the findings of objectives 
1«0 and 2*0* 

II. Reports the major functions carried out 
under 1.0 and 2.0 (in table format). 



i 
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I. Interim Qb.leotiv and Findlnaa 



1. Interim Ob.ieotlves 

1.0 To diagnose and treat sensorily deficient kindergarten and 
primary children. 

2*0 To individualize the kindergarten and primary reading program 
utilizing sensory information. 



2. Findings 

1.0 Eye bcreening . 

The optometrist was rehired and trained three parent aides who 
assisted in administering eye screening (note confirmation letter 
in Appendix) . The school nurse reported results to parents and 
reported follow-up home referrals. 

Table ^ RESULTS OF VISION SCREENING REFERRALS 

Total number of target and control students screened i 398 







K 


1 


2 


1 


1 Total 


Vision Screening Referrals 


Target 


7 




5 


k 


1 20 


Control 


6_ 


5, 


J 


1 


L . 


Vision corrections or under 


Target 




'i 




i 




doctor's care 


Control 






. 3. 


1 




Non-correction 


Target 


3 


0 


0 


0 


i 3 




Control 


2* 


1 


0 


0 


1 3 



* To be checked during the summer 



of target and 809^ of control students either had vision 
corrections or are presently under a doctor's care. 



Hearing Screening 

The school nurse screened 422 target and 27^ control students, 
reporting the following results i 

Table 5 RESULTS OF HEARING SCREENING 



Total number of target and control students screened 


t 


696 






K 1 2 


^ 1 


Total 


Hearing Screening Referrals 


Target 
Control 


20 7 9 

9. _7 . 3 


12; 

_ 2i 


lie 
21 


Students failing recheck 


Target 
Control 


632 
513 


2| 

_.9j 


13 
9 



of target and 3^ of control students upon re-examination 
were found to have hearing deficiencies which were reported "to 
parents euid teachers. 



SPMQh Soraenlng 

The speech pathologist was rehired and trained four parent aides- to 
administer speech screening tests (note confirmation letter In 
Appendix) * 

All target kindergarten, new first through third grade students and 
students found to be deficient at the end of the last year (1971-72 
were administered five subtests of the Illinois Test of Psychollng- 
ulstlcs Auditory Closure (AC), Auditory Memory (AM), Grammatical 
Closure (GC), Sound Blending (SB), and Visual Memory (VM). 

Table 6 



NUMBER OF K-3 STUDENTS FOUND DEFICIENT AS A RESULT OF 

PRE SPEECH SCREENING 





No, ' 


No. 


found 
















Screened | 


Deficient 




m 




m 


GC 




New students K 


122 ' 


kZ 


(3^) 


2 


12 


8 


24 


19 


7 


1 


43 1 


18 


(4l?g) 


0 


4 


12 


9 


5 


2 


2 


39 I 


12 


(30^) 


0 


3 


6 


5 


5 


1 


3 


38 ; 


10 


{26%) 


0 


0 


5 


2 


5 


0 


Total 


242 


62 


(33^) 


2 


19 


31^ 


40 


3^ 


10 






















Retested Students 1 


19 ; 


13 


(689?) 


2 


6 


3 


1 


9 


0 


2 


20 1 


14 


(70?g) 


0 


3 


4 


1 


12 


0 


3 




10 


(58^) 


0 


2 


1 


1 


7 


0 


Total 


56 1 


37 


(66^) 


2 


11 


8 


3 


28 


0 



Table 7 

OF STODENTS MEETING CRITERIA AT POSTTESTING 



grade 


AM 


1 


1 VM 


1 

1 GC 


1 SB 


1 


75 


1 67 


1 83 


1 37 


1 100 


2 


33 


1 80 


1 60 


1 9 




3 


100 


1 75 


f 0 






Total 


67 


1 71 


1 57 


i 


1 100 
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A total of 2^2 K-3 nev students and 5^ 1-3 students retested as 

a result of having diagnosed deficiencies at posttesting last year 
(1971-72) were administered the ITPA. Those 82 (335^) new and 37 
(66^) retested students found to be deficient in one or more areas 
received speech activities administered by SAFER aides • Percentage 
of students meeting criteria* a scale score of 30 or above on the 
ITPA, are noted in Table 7 • Kindergarten students also received 
speech activities! however, the majority of the activity sheets were 
misplaced and not available at this timet 

Twelve Title I and Spanish speaking students did not receive activities. 
It should be noted 32^ of new students tested and 75^ of retested 
students had Spanish surnames, making a total of 46^ Spanish surname 
students with speech deficiencies • 

Mean pre-post ITPA subtest scores axe recorded In Table 3« 

Table 8 

MEAN PRE-POST ITPA RESULTS 





A M 


A C 


V M 


G C 


S B 


N ' 


Pre 


Post 


N I Pre 


Post 


N I 


Pre 


Post 


N \ 


Pre 


Post 




Pre 


Post 


K 


10 


27.2 


26.4 


5 ' 26.6 


23.6 


18 


26.1 


32.3* 


13; 


25.0 


27.9 


y. 

4j 


25.8 


39.5* 


1 


10 


27.2 


30.2* 


12 1 23.3 


30.2* 


8 


25.8 




14 ! 


21.4 


24.1 




27.5 


33.5* 


2 




27.5 


30.3* 


7 I27.O 


32.7»^ 




26.5 


33.6* 


14 


19.2 


I8.5 


. 1 

1 






3 


2; 


28.5 


28.5 


5 I26.2 


33.2* 


3 


1 21.7 

1 


29.0 


10 


19.6 


21.3 


. 1 

1 







♦ Successfully met criteria 1 scale score 30 or above 

The results In Table 8 represents mean scores for all pre-post 
administered, not excluding those students who did not receive 
activities. 

Correlations were made between the percent of activities completed 
successfully and post test ITPA disability scores (Note Table 9 h 
No relationship was found between the percent of prescribed exercises 
completed and post test disability scores. This ^ei^S the case no 
purpose could be served by co-varying the number of activities to 
determine their effect on reading achievement as described in the 
proposal . 

In -home speech correction! Six meetings, one at Capri and five at 
Ocean Knoll, were held for all parents whose children were diagnosed 
with speech deficiencies. No parents appeared at Capri, possibly 
due to a very rainy night, and one out of six parents notified appeared 
at Ocean Knoll • One parent log sheet was returned • 
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£•0 Individualization occurred in a variety of ways in our of 18 
{77%) classrooms. Where "individualization" was never defined 
in terms of the SAFE5R project and each teacher was left to 
define in her own way how she would individualize her reading 
program, the following breakdown represents the observation 
findings t 



Kindergarten i 



First Grade t 



Second Grade i 



Third Grade i 



2 our of ^ (50^) teachers successfully carried 
out the SAP^ program using LEA as specified 
in the proposal with individual students as 
they were ready. 



3 our of 5 (60^) teachers used LEA. Reading 
organization (l) 5 flexible groups with 1 student 
reading individually in library books i (2) 
students reading individually and in partner 
reading, 3 groups for skill work onlyi (3) 
individually and in pairs of twoj W and (5) 
students reading in small groups of ^ to 6 
students based on ability. 

3 out of ^ (75^) teachers used LEA with 
Individual students at the beginning of the year. 
Reading organissation (l) 3 reading groups; (2) ^ 
ability groups with teacher listening to each 
student read orally from basal reader i (3) 6 skill 
groups reading half in basal texts and half in 
library books; (^) 6 groups in basal texts. 

1 out of 5 (20^) teachers used LEA with Title I 
students and as class projects. Reading Organ- 
ization (l) 3 groups with 1 group reading 
individually at own rate; (2) 7 students reading 
Individually, rest in groups of 6 to 8 students; 
(3) (^) (5) students reading in basal texts and 
library books at own rate. 



Success or Failure 

1.0 Speech, hearing and vision diagnosis was successful. Eye treatment 
follow-up was 85^ successful and hearing rochecks were 97% 
successful. Speech treatment was successful in part. 

2.0 Classroom-indivldualization was successful in part. 
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Generallaed Findings 

1.0 Adequate and consistent consultant .training and follow-up 
' and demonstration training can be Invaluable In Insuring greater 
2*0 project success* 

5« Causative Factors 

1.0 With the exception of two speech workshops at both target schools 
and two follow-up observations, aides had no further contact with 
J the speech consultant. Aides at Capri were mostly new and 

needed more consistent supervision. 

2.0 Although 77^ of SAFBIR reading programs were Indlvldallzed In 
one form or another, no reading consultant was hired to maintain 
and to strengthen the SAFER program. Six (33?^) teachers were 
new to the program in September and two teachers were hired at 
Capri in January, requiring additional training and assistance 
in setting up their reading programs using SAFER methodology and 

The term individualization was not defined specifically for this 
project, resulting in programs being slightly individualized to 
completely individualized without uniform SAFER guidelines. 
Speech and phonics activities were primarily administered 
individually or in small groups of two to four students, however, 
SAFER aides carried out these activities. Teachers directed 
aides in these activities and a variety of other reading 
activities, with the exception of two teachers did aides and 
, teachers work together utilizing all Information available to 
assist the Individual student. 

6. Unanticipated Findinfra 
None 
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Pro.iect Ob.leotive a^dL Findings 



Pro.iect Qb.ieotlve 

The project mission is to achieve six months more growth in the 
reading skills of kindergarten and primary pupils in the schools 
implementing this enriched and individualiased program of reading 
instruction than in schools using the conventional reading pro- 
gram* 



Findings 

Post test differences between control and experimental groups 
(schools by treatment collapsing factor A - schools) showed no 
significant difference between the two groups* 

Table 10 



RESULTS OF POST TEST DIFFERENCES BETWEEN 
TREATMENT AND COMPARISON SCHOOLS 



Grade F results Significance 

K (complete results obtained ftom only 1 control class) 
X 3.06850 Non-significant 

2 0,077^5 Won-slgnif leant 

3 1*08950 Non-significant 

At each grade level the combined target-control sample approximated 
200 pupils. F(l,200) *05 « 3.89. Thus, for the three grades where 
complete data were obtained differences between the target and control 
^oups on the post tests were within chance levels and are unlikely 
to represent trends or other real differences. 

Table 11 records individual classroom gains at each grade level 
for target and control schools. The two groups gain scores from 
October to May roughly resemble each other showing little or no 
differences between the two groups. First grade test scores are 
reported separately for two different tests were administered at 
pre and post testing yielding incompatable comparisons for gain 



scores • 



T9Xi9 11 



TARGET AND CONTROL CLASSROOM MEAN READING GAINS 





N 


Pre i X 

X 1 nA.ln s.d- 




Pre ' X 

X 1 Gain Bed. 


Kindergarten 
(Apell - 
raw score) 


23 
24 
24 
. 22 


8 1 3.04 2.26 
8 1 2.08 1.95 
8 , 1.95 2.10 


24 
In 


7 1 3.12 1.98 

1 

complete test results 

1 L 


93 


8 • 1.96 




1 

1 


(OPT - G.E.) 


27 
26 

29 


2.0 1 .92 .69 

2.2 t .79 .62 

2.3 ! .64 .72 


12 
25 


i.y 1 i.cj ."1 

2.5 1 1.01 .74 

2.1 ' .74 .50 


107 


2.2 t .82 


66 


?.l I IfOO 


Third Grade 
(OPT - G.E.) 


23 
24 

23 
21 

29 


3.3 i .57 .45 

3.2 1 .56 .55 

3.4 , .53 .64 

3.3 1 .47 .73 
-Ji6^L..ia i5§-.. 


24 
11 
26 


3.1 1 .60 .57 
3.7 i .53 .55 
3.6 1 .12 .53 

1 

1 


120 


3.4. .50 


61 


3.4 I .38 


FIRST GRADE MEAN ^Siles ON THE MRT AND POST CTT GRADE EQUIVALENTS 

Pre Post Pre Post 
N X X s.d. N X X s.d. 


First Grade 
(Pre-MRT % 
Post - CPT 
G.E.) 


21 

27 

23 
24 

22 


73 
81 

79 
81 

70„, 


' 2.5 .86 
2.2 .60 
2.0 .80 
1.9 .68 

..liZ i2Z.-. 


23 
22 
24 


83 1 2.5 .74 
74 1 2.0 .77 
61 J 1.7 .26 


117 


77 1 


2.1 


69 


72 1 2.1 



3. Success 

Due to non-significant differences "between treatment and comparison 
groups the project objective was unsuccessful* 



4. Generalization of Findings 

The findings are not generalizable. 



» 5» Causative Factors for Unmet Ob.iectives 

a. Individualization (2.0) was not operationalized for SAFER* 

b. SAFER materials and techniques were not uniformly implemented. 

0. No reading consultant was hired (2.1) to maintain the SAFER 

reading program and to demonstrate individualization techniques 
for teachers and aides (2.5)* 

d. Not all teachers used SAFER prescribed activities and techniques 
and not all teachers ux.lized diagnostic information to plan an 
individualized reading program. 

e. The Apell test for kindergarteners and the Cooperative Primary 
Test for third graders did not accurately measure gains made 

by all students for 17% of Kindergarten and 2^ of third graders 
^ scored in the 90th ^ile of the test at pretesting in October. 

6« Unanticipated Findings 

None 



APPENDIX 



SUMMARY OF MEASUREMENT DATA BY GRADE LEVEL 
SUMMARY OF OBJECTIVES ACCOMPLISHED 
SUMMARY OF PROJECT VS COMPARISON GROUP GAINS 
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APPENDIX 



THE RELATIONSHIP BETWEEN ATTENDANCE AND ACHIEVEMENT 



The Ift^latlonahlT) Between Attendance and Aohlevement 



Contingency coefficients were obtained (chi-squares as reported) at 
each grade level to estimate the influence of attendance on reading 
gains at each grade level. The size of the matrix Is reported in 
parentheses Immediately following the grade level i 



Grade Chi^souare Prolaability of Importance 

K {kx7) 26.0130 p (df=2if) greater than .05 

1 (Rre-post tests different with eui unknown relationship) 

2 (5x5) 17.6079 P (df=l6) greater than .05 

3 (7x8) 57.8667 p (df»49) less than .05 



At one (third grade) cf the three grades reported the contingency coirrela- 
tion is within the five percent probability level of significance, meaning 
that were it an isolated result it is very unlikely that by chance alone 
would achievement have been that associated with attendance to the reported 
degree. As obtained results these are somewhat l«^ss convincing when con- 
sidered in concert with the non-significant contingency correlations at 
the two other grade levels (Kindergarten and second grade). Also, inspec- 
tion, of the contingency matrix fails to turn up an expected trend - a 
phenomenon, not only of the third grade result but repeated for second 
and kindergarten as well. In shorty a relationship between achievement 
isain and attendance was not found. 



APPENDIX 
CONFIMRATION LETTERS 



A DIVISION OF: 



.V) K»ltt. .-. I. .1.1,'. 



CHILOfen'S H68LTH C6nT6R' l eOOl frost dtREEt l SAN OHQO I eALtFORNIA 92123 1 2rM462 



E<Uic/^tion Evnluntion Consultants 
P.O. nox 9627 

Sfln Diego, California 92109 
TO mon IT ItAY CONCERN: 

Tht9 Is to verify Lho aides partlcl patlnii In tho SAFEll program for the . 
yfnr 1972-73 received trainln}} from me. This took the form of a 
workshop and individual consultation in the areas of the techniquea 
needed for the testing required by the pre and post assessments. In 
addition, explainntions were given regarding the speech exercises and 
scoring procedures. The aides were observed. The apsessment procedures 
were felt to be valid and reliable. 




July 13, 1973 



Slnccroly , 




Frcderieka Zlnk 
Speech Pathologist 



FZ :Tnbp 



ERIC— 




C«v...on, CH.UO O^El.OPM|NT Cf NTE« 1 CH.LD OU.DAN« CL.N.C | CH.LDPEN S H^^^^^^^ I EAST.« 




ROBERT H. DAVISON, 0.0« 

OPTOMETRY 
1110 S. MAIN ST. 
FALLBROOK.CAUP. 92028 



TeUE^HONB (714) 728<9440 



June 4, 1973 



Mr. Lloyd O'Cdnnell 
Safer Project Director 
910 Melba Rd. 
Encinitas, Ca, 9Z0Zk 

Dear Lloyd t 

This is to confirm that I did train the eye 
screening aides that helped me with the MCT screen- 
ing for the school year 1972-73. 



Sincerely, 




Robert H* Davison* 0 



FINAL PROJECT REPORTS ^ 
and 

EWD^OF-BUDGET-PERIOD REPORTS 
ESEA. TITLE III 



The report shall include a 

• Expendittire Report 

• Inventory of Equipment 

. Project Phases and Per Pupil Costs 

• Claim for Reizaisursement 



Due vithin 90 days after final day of project operation. 

ATI other components are due on the last day of project operation 
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BStSAS OF wsmmonuj prociuh pt/onmia add 

OEWOFHENT 
TXIIE III, E8EA 
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INVENTORY OF EQUIPMENT ACQUIRED WITH 
TITLE III, ESEA, FUNDS 



Date. 



■Project Title. 



?roJeot Number. 



lastruotionsi Itemize equipment purchased (or lease-purchased) vith 
Title III, ESEA funds since inception of the project. List only 
those items costing $300.00 or more* Enter appropriate datA in 
each col\imn. The Authorized Agent must sign the certification ot 
the bottom of the last page of the inventory. 



1 

JSqulpment 
Item 


ooriAi or 
leDe Number 


unxv UOSV 

of Item 


(School/Office) 


of Item 


n 

X 










2 










3 




















5 






« 




6 










7 










8 










9 










IQ 










11 










12 










13 










lA 










15 











I hereby certify that the above-listed equipment is being utilized in accordance with 
Federal and State Regulations pertaining to Title III, ESEA, and that the above informa- 
tion represents a true and accurate statement to the best of my knowledge. 



ERIC 



Authorised Agent 



(Signature} 



32 



Final Cumulacive 
Totals: 

1784 



S 8.080.00 



$12.95 



$32.15 



585.00 



$71.72 



PROJECT PHASES AND PER PUPIL COSTS 



At. the end of the first and second years, report for the last budget 
period* Final project reports at the end of the thi< ' • final year 
should have, in the box, the cumulative figures for all years of 
operation* Carefully prepared estimates are acceptable* jPinal reports 
should also have the information on the numbered lines for the past 
year of operation* 

1, 607 Number of pupils directly served by the project* 



2* $ 2>286*00 



3* $ 3.08 



A* $ 4,521.00 



5. $7.45 



6* $ 13,393.00 



7, $ 22.06 



Developmental Costs* 



Developmental Costs Per Pupil* 



Implementation Costs* 



Imp^f mentation Costs per pupJ 



Operational Costs* 



Operational Costs per pupil* 



Definitions: 

Developmental costs are those which have to be borne by 
this project, but not by any district adopting the program. 

Implementation costs are one-time costs that any district 
would have to undergo to adopt the program, but only once* 
(An example might be Capital Outlay.) 

Operational costs are those that are necessary to operate 
the project after implementation* 
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CUIM FOR REIMBURSEMENT 



iroject Number 


Budget Period (Mo», Day, Year) 
Beginning » juiy i, 1972 


Date of Notification of 
Grant Award 


■ . Project Continuing 


Q520 


Ending t June 30, 1973 


June 10, 1971 


X Project Terminated 



NOTEt A separate claim must be made for funds awarded from different fiscal years* 

t Therefore, a separate cla«<n must be made for each grant award. (See instructions 
on. the back of this sheet*) 



Expenditures 

Cash advance received 

Reimbursement now claimed 
. - OR - 

Excess cash received 
(See instructions for handling excess) 



^ 20,200 



12,241 



$ 



7,959 



CERTIFICATION 

I CERTIFY that the expenditures reported above have been made, and that all obligations have 
bcV>n liquidated; that this project has been conducted in accordance with applicable laws and 
regulations; that the approved application for this project plus any approved amendments are 
available for audit* 



Enclnitas Union School District 
Legal name of district or organization 

189 Union Street 




Signature of Authorized Agent 

Superintendent 

August 22, 1973 



Encinitas 



Street Address 

OA 



92024 



Date Signed 



City 



State 



ZIP Code 
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FOR STATE USE ONLY 
PROJECT COMPLETION 
AND CLitIM APPROVED 



By 



Bureau of Program 
Planning and 
Development 
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EKCINITAS UKZON dOUOOI* DXSTBZCT 
SAm RSAOXNO FRCJfiCT 



ZNCLASS SPSSCa ACTZVXTr CXBSCTXQNS 



Tho foiinwins guidelines mast bo followod In planning; your dclly spodoh 
aotlvltlea, 

!• Tcaohera i\nd aides should plan a onc» 10 minute speooh sessions per 
»epc©oh dfoflolenoy, B»aapl©t A child having two diagnostic defloloncJ. 
would receive two 10 minute sosslons per ureek* 

2, Students siay bo €jr<?uped to a icaJclmuBi of sis on any one oornmon deflolc; 
Example 8 four ohildren noedln^f aottvltiec on auditory closure may be 
grouped for at leaaU a 10 minute period once per vfooic, 

3, In order to ficrsure flexibility with oth^r iaadlng fiiotlvltles other 
thi\r* sirceohv a msliaun of 100 wlnutoo por week is allO'»?Qd for Inolass 
speech activities. This would figure 20 minutes por day, 

4, Kexicar/;;Amorlo<m stu«:'ents who do rot Imcw Ensliah nhould bo limited Ir 
tliolr inolass rotivltlos, P^nxatratlon does nnt seem evident with vise 
and auditory o«mory aotlvites. Grapaiatio closure end Sound Blending 
are not appropriato if the child does not Iiave a fanotlonal JSnglioh 
yooabiaary, EmpJaiaolse the following with the Mesloan-Aaarloan ohlldi 

a, heuxi^M^Qo o:tperienoe 

b* Pcabcdy X.S'.nguage Pevelopment activities 

c, Snglich pattern practice 

d. ix'itoraotion with the Anglo children 

In olassrooxno roquiring only 20 or 30 minutes of activities per week, 
it is rocommended that the time be doubled or tripled but staying with 
in tho 100 minute saslmum so as to complete the deficiency aotivltes 
and then allow for major concentration in the other reading areas. 

6. A?.l children are to have at least four turns per ezoercloo in auditor;^ 
and visual memory. 

?• All em^nples from gramssatio closuj'o are required. 

8. An exoereiso must bo passed on t"7o ^Ji^i joutlve presentations on differ 
ent days to be considered learned. A:? many as three oonseoutive 
excerolses at a tine ms^ bo given during a session. 

9« unless indicated, all children are to start with ezoerolae one and 
prooced In the order lifted. 

iO. Peel frv>e to mal£'& up your o\m veriations of a particular escoerolse. 
Please indicate on the e::oeroise wiiat the variation was. ' 
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11, PloaQO jsako oommonts about an exo«rolsd is resards to its diffioulty 
lovel for a partioular grade or about tho exasiplea glvon, 

12, If any ohlld does not reaoh the orlterla for passlns af1??r.fo\t^ 
oon.<!oout.lve day s on one aotlvlt y. Indloate the aotlvity as a 
'^-£-|c^j^^— ^Jlj^^^j^g' ^^^^ So oTidid'o grade level on tho ozoerolse 

. sheet and the sooring sheet. Go on to the next ezoeroiso. Return 
^ to the difficult ezoeroises at the conclusion of all thf ezceroises.. 

13, When a chiW io transferred to another rooa, be sure their speech 
scoring sheet is given to the aide for that roou. 
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; QtllOfiLIN ES FOR AUiam:g mmX '^ .^ 

'1. Ssvch Gcq\ic?itiAl r.otlvli'V should hr.ve- ono-half second Intervals 
bct^jcyn sounds, words, Ic-vters, oto. 

2. Numbor of Itoms to be remenbered for each grade level t (start 
with tijo lt©MuO 

Illnc^criinrton - four Itcnic . 
Firrt Gr^.de - five items 
Second Grade - six itecs 

3. Ars tiio ohiia is working, up to the number of items to bo rcmem- 
OQjreci for hir £r.T.dc lovel, indicate tho number of itoms ho 
rcuicrabered on the fjoore sliect in tho appropriate box oorres- 
.pondin:^ to that particular cxocroise. 



_;sit;vx-..:stio::3 for a uditory i:e mory_,. 

1. P21 oOinc; to name three diffei-ent phr.pes. You point to . 
thoii: and say thew in the order I said thcr;.." (ur.e out out 
shapes or 'oh'. yomi:,er children nay need objects.) Tne child's 
naninj hao to be in the richt sequence. 

r.. circle, trir^i';le, square e. tria3v,lc, square, circle 

b. square, circle, trian-le f. square, circle, triansl©* squ. 

c. tri.-n:;le, square, circle 3. circle, trianc;lc, trirji;j:lc,sq. 

d. oitrclc, -qunrc, trianc;le h. square, square, circle, ^tri- 

iivr. -h.V; child one, two then three directions, rinvc him re- 
pc-^.t ^'ic'A and then follow thOid. Second sradors can do five 
dircctinrirj. 

pt-nd, hrnd on hip '^.nd junp 

b. Touch foot, close, eyes, sit on floor 

c. :c.'M-.i, 'tand, h'-'.n6r: on head 

d. M'-ndr over head, touch nose, hands, on Imces 
c. 'v-iifi-: 0:1 knccf;, pick up chair, touch errr. 

Touch feet bith both hrnds, pick up book, onile 
AC.m do^m, hands on table, head up, close eyes 
■Jhakc ri^ht foot, turn in circle, stand up, shake nead 
i! Jiv'p, '^.-k.e r. fist, head on hand, ya\-n 
J. ocnd aru^ wi.^olo finders, clap hands, svAlc, toucn cars 
k. rrova, clap hands, turn , in circle, shrwkc ootn hancs, v;al c 

1. Touch both fee::, h-^ndn on Icnces, s.r.ile, close eyes, vjave 

3 21rv>tor -'o -; One child at a tiv^.o in the clcv-tor boy, and he 
li"tcnr^ rr^Wio the other children :,ivc the nu'ibcr of the floor 
-• lerc Vv-r v:\iit to 3Ct off. The elevator bo:- repeats all tne 
floor nur-ic-rr. Kindcr^.artcnors repeat four nu^-ibcrs, 1st ,'.::rad~ 
crs repeat five nu-.':berc and 2nd graders repeat six nui.;bcrs. 
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4, hake rinlar.l soimc?o in a certain order and the child nnmoc tho 
r.nlmr\ls In the order of their coundo, You my uso 'Old Mao 
Donald ckxO a Fcirm' ♦ 



a, moo, oink, uoow 



c. quaolCp nolcihj noo, woof 



b. V\a, woofj oluo?^, cluo^c f. noo, twcct, er-cr-orrr, neigh 



c, :xow, woof, oiiilt 

d. bcu-i, neigh, tvjoot 



3. br.a, cluolc, cluck, woof, meow 
h, woof, quaolc, meow, cluck, cluck 



5. Rcn.d r\ short story and have the child do one of tho following « 
(two to threo stories are Guffioicnt) 



1, Wrlto it doxm, 

2, Aii3i7or specif io questions 
( kindorcsart oners only ) 



I: 



He toll the story. 

Draw pictures Indloatlns tho 

sequential actions. 



'*Toa rjid Plip saw a toy store. In the store there were "toy 
cats. Flip ran fast into the store. "Como back. Flip," laughed 
Ton. *'That is not a cat you see. Those are toys." 



tiiucstionss 



1. 'Jhat did Ton and Flip see? 

2. Vhat did Plip do? 

3. v^hat did Flip really sec? 



nakc 
will 



Rabbit's birthday party will be at the farn. 



a GOOd 
have a 



cake . iirs , 
toy orsan. 



Goat will brin/s ice cream. 



It will be a v/ondorful party J" 



Ilrs. Lamb will 
Black Pony 



Questions; 1. Who is soin^ to have a party? 

2. Who is soins to bring a ca?.ce? 

3. .rhat will iirs. Goat bring? 
k, //as it a fun party? 



Grocery List Gamos I'ou nay vjant to use grocery pictures from 
:.'.\f<,o.zlnon or the Poabody kits. Actual plastic fruits, play 
f'niuals, etc. nay be useful. Later the savic should '.bo played 
without the visual aids. '-I vrcnt to tho store to buy butter. 
I went to the store to buy butter and os^s,- etc. This can be 
.-daptcd t'. '£,olnr-; on a trip' and naninc; itens packed, '^-ol n.'x to 
/chc_farn' and naniTio ani'iolilf 
'c\l\() piclTin:; various vegetables, 
havin/j each child nano an itei:^, then having the teacher review 
the itcv-is and choose a child at rrjidon to repeat the list. 



and. na)Mi 
seen and 

The teacher 



' '"oln"' 



to the :-;ardph ' 
nay vary tliis by 



Uso -".ny o 



f the local variations Given in oxccrcise „-'6 with the 



■./hen the child caji repeat tho items, 
the f-rocory store wo can buy nilk. 



tcr.chor naviinri tho iton 

chrnGo their order, -At ^ „ , 

butter and cg.ss-'. -''At the grocery store v;e crji buy butter, 
and ailk - - - eggs, milk and butter. 



oggs 



8. Give cUrootloiis with oolorod blocks, A picture should bo avail- 
able so tho ohilcl onn self correct his rosponso. 

n. llaho a row of throo (jrocii' blocks. 

b. Put r, red block on top of two ciroon blocks. 

c. iiako r. row of n rod block, r. (jroen blbok aiid r. rod block, 

d. Put a rod block beside blue r^d crecn block. 

e. Put 0. srocn block in the niddlc of two bluo blocks. 

f . Got tx^o rod blocks cxiO put one on each side of a yellow block, 
• s. hake a row of throe blocks and put ono block on top of the 

niddle block. 

h. Hal^G A square of blooica and put ono block in thonidcUe. 

9. The teacher says the naiics of animlo and the child says the 
sounds the aninals roakc in the proper sequence. 

cat-dOiS picj-shocp-cow 

pis-dog horso-oat-roostcr-duok 

cox^-duok-oat Liousc-pis-horso-shccp-bird 

Soat-ohioJc«covj roostcr-horso-oat-shoop-oow 

19. •"♦ive each child three different colored crayons. Call all 

three colorr, and have the children arrange the crayons in 'that 
order. This gano can be variocl v/ith blocks, pictures, shapes, 
etc., as long as the onpliasis is on followinG directions, 

11, Clap h.ands« sticks, druri, etc, in rhythnic patterns, (lona- 

. lonG-ohort). Have the childron duplioato your pattern, (This 
is frequently difficult in a classrooii setting' and you may 
liant to do it only if your sroup is isolated.) 

^?lrst G rade 

12, Give alphabet letters out of sequence and ask the child to re- 
peat theu in order, 

a, a-b~d-c c. f-h-g-i e. n-p-n-o q, q-t-r~s 

b. d-f-c-s d. w-y-.:-z f. ^-l-k-ui h. s-u-t-v 

13, Have each child repeat j 

a, »l7 full nanc is? d. The navies of the people in ny 

b, lly address is? fainily are; 

c, ily telephone nunbcr iss c. !> birthdatc is; 

f. The naue of ny so ho el is; 

1^, Have each child say his ovrn telephone number aiid then ask the 
child in the next seat to repeat the nuaber. If he misses, 
give him another trial, » 
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15, "(ilant Captures i-0-u»« ^^wa©. Teacher talces turns stohding be- 
hind each ohiLd, saying first three, four then five words, lettert 
or numbers* Child repeats eaoh sequence or he is captured. 
The words must 'not rhj'me,. 



Words I troe-oat-house 
shoe, book-man 
ohair-look- white 
rus- lady- tool 
apple-wood-candle 
toy-bird-street 
play-paper- f lowor-game 
seo-oatoh-fat-llttlo 



Letters I d-e-f-a 
S-h-l-J 
k-m-l-n 
y-z-w-x 
f-S-d-e-h 
1-m-n-o-l 
r-t-u-v-s 
a-o-d-f-s 



16. Lot tho child say the words and add another rhyming word. 



a. GO-SO (no) 

b. night-siGht (light) 
o. whirl-curl (girl) 
d. play-may (day) 



o, sat -mat (hat) 

f. toa-mo (soe) 

S. sood-would (could) 

h. lap-map (cap) 



1, now-how (cow) 

J. run-sun (fun) 

k. shoe-do (chow) 

1, stlcks-fix(mix 



17. Teach tho children a poom on the blackooard. The second day, 
review it orally, then pass th© poem cut up in strips and have 
the children glue the lines on papor In tho proper order. 

18. fiivc tho first graders say the days of the week and the month's 
of tho year. Second graders can do this as well as count by 
tvvo's, ten's and twenties, also the four seasons. 

19. Have several children sit in a circle. The child gives a seq- 
uential pattern In movement, letters, words, or numbers and 
points to the one whom he wants to* repeat It, Tho teacher 
should demonstrate first. 



Second Grade 

20. The teacher says the najios of the letters and the child says 
the sounds these letters make. 

a. r-s-h-d c. t-c-vj-n-v e. g-s-in-t-p g. k-g-w-r-t-m 

b. t-h-m-s d. f-g-n-s-r f. p-t-j-l-f h. d-w-z-h-r 

21. The teacher says the sounds of the letters and the child re- 
peats the letter names. The above letters nay be used.' 

22. Give each child a set of numbers from 1-9 printed on 2" square 
cards. Call out a series of 3 numbers and ask each child to 
form tho sequence. Vary by using pictures,, letters and words 
gradually Increasing tho length. 




v^ui;d^lines FO p VISUAL imnoKi 
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1. A response Is considered correct when the child has 

the right sequence as well as the right number of items. 

2, To determine if the child has passed the item, the 
exposure time should be no longer than 5 seconds. 

3. Criteria for passing? i« 4.v,« o^nA rf«v 

Kindergartens four items in a row twice on the same day 
First grade? five items in a row, twice on the same day 
Second grades six items in a row twice on the same day 

4, If a child fails the same item twice on one day, take 
away one object etc., to make the excercise easier. 



SUGGESTIONS FOn VISUAL limOilX 

1. Play ''Concentration" with picture cards. Show the cards, 
then place them face down on the table and ask for the 
picture of « 

2. Line up a series of school supplies, have the child 
look briefly, cover his eyes and you remove JJjJ-^em. 
Ke is to find what is missing and put it in the right 
spot, 

3. Touch parts of your body in an increasing sequence, then 
the child can Imitate. You might want to practice with 
the group as a whole, initially. 

4. Hand signals can be worked out, understood and Practiced 
individually before introduction of a sequence. Some 
signals which could be used ares finarer 

a. one finger hold up e. circle witn index finger 

b. two thumbs up and thumo 

c. hold up throe fingers f, crossed fingers 

d. cross two index fingersg. index finger in otner 

palm. 

You may want to draw these signals on a card. 

5. Introduce the skill of following patterns by doing the 
following in order? 

a. trace simple patterns and designs 

b. follow dots from a pattern 

c. copy a pattern 

d. copy pattern from memory \ 
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6, Show fik pattern and have the ohlldren malce it with a peg 
board set, oolorod blocks or sticks. Sequential pictures 
should not be used as they reveal too many oluos, 

7, Arrange farm animals, doll furniture or blocks In a setting. 
Pictures can be used If you donH have the- objects. The 
child puts his head 6.o\m briefly and on© or two pieces aro 
rearrancod. The ohlld is to Identify the change and re- 
arrane© the •furniture back. 

8, Arran^'c pictures In a row. One child covers his eyes and 

. another child scrambles them. The first child then rearranges 
* them, 

9, Garao of "Dectoctlvo". Ask a ohlld to leave the group, then 
ask the other children about his name, color of hair, eyes, 
shoes, dress, etc.' An alternative Is for a ohlld to describe 
a olflsnmate without looking at him. 

10. viakc a rainbow out of colored strips o;* paper. Tal^e a color 
away and let the ohlld guess which color It was. 

11. Cut the squares from an old calendar. Arrange two (grad- 
ually Increasing for the criteria) squares In any order and 
allow the child to look at them for five seconds. Then the 
teacher should 'cover her squ^irrs while the children try to 
arrange their squares In the same order. If you decide to 
use shapes, they should bo of the same color. 

12. Use colordd pckor chips, blocks, rod or sticks^ In different 
• color sequences. After malting one, have the cnlldreii looK 

at It for five seconds, then they try to reproduce It. 

13. Lake up little scenes with farm animals, Disney characters . 
or other toys. Have the children look briefly, then they 
cover their eyes while you change everything. They arc to 
put It back In the original way. 

14. Show the child a series of letters (not numbers) that ^o not 
make up a word and have them copy It with their own letters. 
Then see if they can mix up their letters ana do It rroa 
memory. Plastic letters are Liood for this. 

15. Start with one pattern, then make a sequence of patterns 

with stlolcs or pencils. First they can be Qop^^^.^^^f,^;^-^^' _ 
•then mix up the child's sticks and have him ma}ie It irom memory 

16. Use pre-wrltlng design cards and 1" cubes. Have the child 

' make the pattern by placing the colorocl cuocs on ^^^P^^^^f ^i^^^^ 
design cards. As a second step, he builds 'che design oeslde 
the cord. Noxt hav^j h^m oroabu Ubp pattova from memory. , 
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17, The followins may l50 arranGOd In a oequono© for tho child 

to view, sorarablo and roarrango. Vlowlnii should bo for 5 soo's. 



a. scometrioal desisns 

b. seasonal syrabols 

c. f lowers of all kinds 
d« aniioals 

0. hats 
f. oolnts 



Indian designs 
h. stars of graduated sizes 
1, letters 

J, fruits and/or vuc'ctablos 

Ic. musioal Instruments 

1, blocks of various shapes 



First .Sradc. 

10. Cut apart oomio strips and have the children sequence them. 

19. Have the child observe patterns of read and black checkers. 
IIlx then up and have hiin rearrange them in proper sequence, 

20. Arranr^G a row of pictures and after are removed, the child 
naiaes them in their proper order. Goquenolns pictures may 
provide too many clues for thier use in this task. 



21.. 



;^^rito consecutive numbers from 1-15 on the chalk ooard or 
newsprint taped to a cupboard, in three columns spaced vert- 
ically about 6" apart and horizontally about 12" apart. Short 
words could also bo used. liave each child stand about 5' from 
the board and read aloud the words in each line. After read- 
Ins the last word on one line, ho should without movino nls 
head, shift his eyes quickly to the no:jct lino and see how 
rapidly he can follow the v;ord Just read with the first word 
of the new line. 



22. Have a .series of objects In addition to 3 x 5 cards with 
pictures of the samo objects. Show the objects in a cert- 
ain order, cover them and ask the child to arran^jo nls 
pictures in the samo order. ' 



^ econc^ Grad e 

23. Place pictures of activities which tell a story on a flciinol 
beard. Then ask the child to group the pictures in a seq- 
uence that malcos a story he oen tell. 

24. Cut stories apart en6 put t'lc sentences back in order. 

25. 3uild sentences with vrord cards. 

26. liavc the child look at a pasc in a picture dictionary or 
cataiosue and try to recall the pictures. No particular 
order or scqumjoo of rf^sponse is emphasized until tno cniid. 
can remember 75% of the pictures. 



.Vis ual pc' sory 



Z7* Eavo caoh ohllfi look at tho family oar and copy the ll^ono© 
plate number. liavo tho group molco tas board license plates. 
The teacher flashes the license plate and tho children write 
down the niunbers. you may want to use a combination of tho 
first tv70 numbers and letters then work up to fche full 
sequonce, 

28. Divide a story - Throe Little Pics - for instsinoo, into 
three part.s. Write a simple playlet with four characters. 
A wolf and three pigs could act out the story. Put throe 
or four sontonoGs about the story on the board and aslc tho 
children to write thorn in the order in which they occurred. 

r9. Tinve tho ohildron write current spoiling words on squared 
paper, one letter to a square, 

30. Use "Sor£>.mblod Words" where each word in the uee'.c's spoll- 
ins list is vrrltton on tho boai-d with the letters scrambled, 
-uio child writes thorn correctly. If this exoercise is at 
t lie bet; inning of the week, uso the previous week's spelling 

JLlS u« 

31*. xiave tho child draw a sequential story with one picture on 
oach of four pages. Another child can rearran^so them in 
proper order after theu havo been scrambled. Ideas includes 



Dos sees oat near tree 
Dog runs towards oat 
Cat goes up tree 
Dog at base of tree, barking 



Child feettins blocks 
Child building with 

blocks 
Baby crawling to blocks 
3aby knocks doivn blocks 

32. Write a simplo tvord and let the child look throu^ch ma^'azines 
iOr saiiiples of letters that form the word. Let him paste 

thorn on a sheet of paper. You may want to use a box of letters 
you havo previously cut out. 

33. Give the children a sorles of shapes. Prepare a scries of 
cleslsns on paper. Hold the dosi^;n: up, then turn it dovni 

and havo the children arran{?o their shapes in the same design. 

3^K po the Domo as above ^ but have the children draw the design 
they saw. 



35. Draw any kind of TIquvq or desi;<n on papor. Have the child 

. lay cole red strinfs en tho desl(?:n, f on owin« the lines carefully. 



GUISSLZ13S3 FOB OBAKMATZO 0L03UB8 ^ 

%. By th« end of third grade, all plturale should bo uaed oorreotXy. 

Z. Avoid ovoruflo of otorootypod phrasec in any one tsooroiaot l.o.i 
X ircnt, X eoOf oto, Uao aa muoh variation aa poaaiblo* 

3. Whon 11 18 obvious a ohlld la not going to got a cpooiflo graamatloal 
ooro^pt Yflth a apaolflo exoorolso« aako noto of tho anXeamod wordoi 
and Inoorporata thota In a auooeedlng osoaroiae* 

4. Pleftoe Indloata on tho oxoerolao page rhloh oxoorelso la moat diff- 
loult for th9 Spanish ohildren and thoir grado Xoval* 

3, Glvo ay^ tho sontenooOf word pairs, eto, listed. If a ohlld falls, 
you rmy want to add your oien sentenoost So not atop after eight 
itena* 

I 

puGGESTioys TO jimmA'smjsmm 

1. T9ll tho ohlld an Inoomploto »©»tonoe suoh ca, •»Tho oolor of this 
droofl Is Asl? tho ohlld to point to a dro.'Si worn ry tne 

toaoher or girl in tho olass, using the proper ?;ord. 

a, Hor pencil Is . f. C©n you po to the 7 

b. On tho roof Is a . g. Tho toaohor 1« , 

o. Tiont girl haij _ h. The blackboard is * 

d, PlTO people In class are .1* Soao children 

e. Outside the weather is .^^^^.^^ W© all lllso 



2, Continue as in exoorolse 1. These sentences are a little more in-* 
volvod* Plotiires my be used to provide clues* 

a, I go to th^ grocery store to biyy .(foog) 

b. Wo go to tho oafeterla to ©at « (lunch) 

0. The ohlldron went for a ride on a « (any vehicle. ) 
<U Jcxmt Had a birthday ^_ ,(ca3£e, today, party) 

<i. Tho oat nao soft 7 (Turo tialr - not »ooat» as tho lsn«t 

f. Tho flo!?ors ore • (pretty, blooiaing) included,) 

S, ThQ tecioHor Is reading a (bool:, otory) 
h, Tfi'n barUj? lc» owttlns Tom^s • (hair) 

1, ACtJor you c^t, you »hoiad briich yoiar ^ (teeth) 

The otars nhlno at , .(night) 

k, Tho mllmon deliverc tho (aall) . 
1, After the ohllds^oa finish their work, they can play a •(game) 

3, Read aloud each eentenoe with the graamatioal errors. Ask th» hild 
to roioo hie hand when he hoars an error. Then as]£ him t five or 
soy the sontenoe oorreotly. ^ 



ERJC 



a« We seen (saw) the anixoals. 

b, Thoy was (we:<e) having a party. 

c. Two monkeys liad came (come) to the party, 



d. A boar oomt (©•»•) with « tl«n% 
<!• ireur oXophanto (i9or*Q danolns. 
f, Ono tlcer wore (wao) donclna too. 

A Xlon imd oano (oouoi I^to* 
h* soQnCaew) a fmr rabbUs. 
i« TUoy waa (woro) havXne fua« 

4. Tho birdi mo <werj) oXnslt;*' . 
1«« m woro had by all tho ««X4«a1;. wo/^ 
1. NOW it la tXm^i fOT thorn to want (gfi Jjaj* 
ttu :c«?3t«3«lfty X oja fii'iitlns (eot) tho onaxr. 
n, Ycntordtty I c?a ctrlvlns (drv7o) lay oar. 

0. I havo wont (60s>«j) to totm, -.i*-- 
p. x«flftwuy I ©a Xlotonlna 'XlstonV) to tho oXaoo, 
q. y«»fc©r(lay Z rtain.\>i« (ron) fftot. 
' r. I oan drasoX^K (drooe) lajreoXf • 
fl, riNo mouKOfl (mXoo) ran ow. 
t* X jLO£ib txYo tooths (tooth), 
u. X h«r« tu<> root»9, (foot) 
V. I 000 many ohlldo. (ohikldron) 

4, Sinn^ay • plural 

Have oaoh ohild toll whXoh srou? of words does not ooxwd right. 

a doll-a dolls fow day-four do^'s ono ooat-ono ooato 

two mson-two wagons oho slnslns-ehd oXnfio boy ruu5-boy rwnned 

olx bsill-.B5.2 balls good nlijhi50-600d nlfiht oojio hora-o ono hero ; 

a booJc-a books bigo doc-big dog two oat-two cato 

wrny raloo-many inouso thoXr foot-tholr foot f^"^^u^??®?"? £fiSf!^ 

ono tooth-ono tooth ' a mcn-a aon two half-two iiaAvoo 

t>!At d<!»or-thttt do«y« thoao ehoop-thooo shocpo a iQiJfo-a ivnivoo 

oorao tholf-si^iao tholvos more woaan-aoro women a oalf-a oalvoo 

5. Kavo trho ohlldron ohango the toneo of tho omitted verb, as you eay tho 

eenteno 3* 

a. Wo vrlll sins today. Xeaterdoy wo .(oona) 

b. X plcy and run. Yoatoxi^ay I pl'svyod and — v„« t^A^^\ 

c. I rodo on tha buc yeatorday. Tod^vy I wiU on tho bus. (J^Xde) 

d. Sho BVJam in tho pool yootorday. Today aho doocn't mai to — 

0. onn blow up balloons. YoJ3tcrday he , up xivo Walloons, ^oxew^ 
f. aN)m lll:«o V.0 draw. Yeatordray ho two pictures, (drew; 

5. I'ly do? IXkoo to eivMco after his batfiJ. Yostorday ho really^^ — (shook; 
h. lUols huns a pioturo on tho wall. Kezt week he will — ^ the otnor 

U I will write a l«^ttor today. Yesterday I one too. (wrote; 

J. Mother dald Z my tallc on tho phone. X hope tommorrow i 

tallc on tho phone, (aay) ,. 
K Yosl-erday I walkod for 3 laileo. Tomorrow XUl ^ miles, (wallc; 

1. My daisy ^srow 3 inohes. Kow muoh will n tod^iy? (grow; 

m. Don't stand on my foot, but he ...^ on it anyway, (stood; 



o 



6, To onoourasQ th9 ohlld to enawor )a oo»:^(,«te eontonoe^it uoo piotur^o 
on thd fl€iimeX bo^ird or chart holder. Children oon Xigt<m to the 
taaohor thon aaawor the rlddlo Xa aoayJ cto gont^no g?. 



PZCTUTUSdt €>.ppl9t tloQf fonoo 
UXdCLSt I ffroN on ts:ooa, 
.X cvx $rocd to eat* 

V/hAt cua 17 

Yon are an apple 



PXCTimsSt Boy« b9d» ohalr 
nXOOUSi X c«m ooft. 

X r^iii liiirso, 
X nfiod eheots, 
\)!liat en XT 



X cxn ro(l9 TThite & blno, 
X haro storo r^nd atripea* 

aXODLSa X exi wood. EIOnLSs 
X lon£5 at)d ©trciisht. 
X eo /a:rcu;id a yard. 



You ATO A bed. 

X on Ofi'All 
X ara <)otlve« 
X ($0 to Gohool* 
Iv72at »ui X7 BOY 

X /?a lax'so. 

X &s\ sof t« 

X e:xs to cXt It, 

Whst asi X? CHAIB 



PlCTliKZSSt Firo, ohuroh» pleuie 

nxWLUi I am hot 

X cm bur» row, 
X destroy thln/jo, 
Wl;Qt fin X? PII^S 

T CSX a bu.tldir>5, 
I am usod on KmclF»y. 
P«ww;'>l<i prc^ In m®. 
What «m X? CHUZ'IOH 



PXCTUnsSs Hat, ir^op^ fiioap 
EXPSX«£!i X €»}i olothln(s. 

X on put on yotwr heae» 
1 l<oep ycur hoeid wan.. 
Vihnt em X? BA7 



BXDSLS8 



axcnLiS3 



BXDCLSl 



X en a maohlno, BXDCIiBt 
X fly up 3ln thQ nicy, 
I trOeo poopl^ for rides. 
What ea X? AXIl?LAW22 



I fm soft, 
I r.w ffltr3ln,<5y, 
X olGcn t};fe> floor. 
\A)&t a» X7 KO? 

X em h<E%rd. 

X em elippary vjhon wet 
X olean youa* hnnds. 
Vfiiat am X7 SOAP 



You cen noJ-^ up ftdditlcnal rld^^loe uolns ohi3dx-on In the olasorocn, 

or tuiliass In ti>o oohoolroca such as doslc, oloo2£» bookp window, oalondar. 

K Teach tha c!:i.l'ircn to sisOco Gutooatlo rcopcnees by clving hXm palrod 
worc'.fl. First taaoh ham tho palr?», then slvo him ono word end ho Is 
to otxr tho aatchins wox^d. You rsny wont to use plotwos. 



HAnwr-mll 
Blccr-b^id 
mother- father 
eaiX-boat; 



oohool-study 
toys-play 
ccap«»»^»^t'•lr 
horse-ride 



cion-woiijsiii wmt-unolo 

oat'^brv^^olcfaet brothor-sS.st'i 

tablo-chalr calf«-lco oreo 

ponoll-i.'rite bool^-ro^d 



8. Have the child fill in the missins nouns as you eay tho eentenoes. 



The ssiall ohild was alone. Soon aony other 



.Joined hifi), (ohild: 



lot 



t. 

h. 

1. 
J. 

lu 
1. 

n. 

P» 

<l. 



l!h«it llttlo 8h««p got loat, Ux\t tho other ^iT^-.^^^^^^* 

Tho 6X«nso3 torolw. Not? I only hjvii <«'»'^?fj* . 

I hA cao cf loftvofj. NOW X havo three _„^.(^«s) , 

T:'»ato A protty l^af. Cem wo md sosia wore ...^ 7(loavoo) 

iSS SoSaS Sent to hJr eewlna dub. She met SShoT . (women) 
0\ir 8id9t?a3-l: wao littered, but all the otAor , , ware 
oloon. (oidomllso) 



•(hair) 

•(teeth} 



X fosrsot to ooiib wy ha ir. Joe (pd J la ooabed their ^ 
X h^vo two hs»M9 fiJJd two ^^t(f©®^) . _ 
X havo on« looeo tooth. Y^aii ohsw with all wy othor 

X Imvo one nofiOo but you ana X have two •)????5L^x 

TMt oMld playlns with many other . (oWJ.drenJ 

Patty ha9 ono doll bi».t Jan«t has throe __^.(dollo? \ 
r :.Jy o:a c«ly one «lratG. (ten yoxiy^ on ^f^^.—J^f 

Thftt oaif is drru^cins near the house. He is not playlJig with the 

<>*^oy (OiHlvfts) . , ,-1 /,™\ 

lAW mn £s^wato5i1.i5S all tho other ,....P3.ay ball. Ouf^n^ 

Tne w«*f^n is chCKliJS the other _ ^ , ^ liow to oorls. (v.cmenj 
Tlie baby mouse is too oc^ali to ploy with the bis (taioe;. 



9. Vno Bi>qucnti«il piot'.tro story cards or slr^-lo piotures 

im'X »towcrroi;9. Polr.t to ono plotv\re rjirl pay*'^?;:© boy .Is qoix^.^ 0.hea 

point to tho mxt piotU5:o f^^.d ecy, «Th.)> boy has •Gone' choul<4 

bo the respottso as ho is not in the ploture. 



Sisssosted tenses I (jc^gorjo-went 

nXt~sat 
joe-caw 



hlde-hld 

ridc-rodo 

ring-rwitf 



sliiS-ffans 

rm-rPin 

write-wrote 



10. Colloot plsnvros whloh show each objciot ao as ingle w^fj ^-^ J^J???; 

l^lf©-]:nl«'ea, horso«horae(?, dvcss-drossosp ^<>''^-2^"^'^oj3sos Fina cut ir 
tho child rcoosJilco-^ tho sln^Xar and plural of each 2j>3e^J^^y ^^Z aI 
him po3r*t to th<? corrcjot piotvj?o as .vrnj name it. XJ^^^**"? 
this, thc^n Ark cucGtionc about ti?o Pioi^^'oo, i.e., 

do.W;?»» ansj «Tho taon is aloeping.", n^lmt «*a?ej;he mon doxn(s7« "rae mj 
aro rv-nnin/?, « Xou may alro viant to consider the adjectives, one-few^ 
many-several. 

11. ChilfU-cn h0.ve difrinulty with ooTporicon words. ^J^^^^jji^ss to ^.llustra* 
theso mrdg ccxi bo done b^r the child or out out of nasazines. Xt oen 
bo diffionlt to find pictures for thase. 



lo:\s 
r>hort 



tnller 

lon{5or 

shorter 

older 

fi^nnier 

CLore 



tt0.1eat 

lori^est 

shortest 

oldest 

funniest 

most 



good 

Svfoet 

fat 

skinny 
red 



better 

swooter 

fatter 

sJcinnler 

redder 

less 



best 

ewcotest 

fattOGt 

skinniest 

reddOct 

least 



e 

ERIC 



iU9 



FIRST GEAPrS 

12. Say Ijoth eojiteno© pairs In thoir ooopleto fora. Then repeat th© pai 
end have th9 child fill in the alsslns word. 



a. The cat ■was '^et. 

b, Jwmp high. 

c. The pis 18 fat, 

d, Tlie back Is white, 

c. It la cold In th« dark, 
f. My Iwt Is on iry hsad. 

The Tt:our3 la s3ia3J.. 
h, v/e eee th«) noon at night. 
1, It feels e;ad to b:* TTrons* 
J. A red ll£;ht isays stop. 



The dO(5 was «r^*F^* 

The duolc is ; (thlivsJrlnay) 

The front Is .(blacl:) 

It is hot in the (light), 
Hy ahocs are on wy (foot;. 



The giraffe Is ;n [t:A:a). 



(^o soo the sun lu the 

It foelfi sood to be 

A eroen Usht coys Cgo;. 



(day), 
(rlfiht) 



13. Teach the pr<*r®r uoo of the future tenoo. Aslc the child to fill in 
the rlci«t word. 

a. Tomorrow I read a story, (will) 

I .,,,„,.„ so shopping agf».ln^ (rflll) 

o, Teryy erano the board eiuothor dp;/. 

d, I oorroot the papers nsst woeJt. 

II« _l««.do it i^^^aln. 

f . The show F. o one nest month. 

«• He nevrtr be bad aga)j!i. 

h, Th^y buy one soon. 

.1. Scon !A«.»ther ^ cleanlns asain. 

' J, The baby , grow tip. 

14, Toaoh proper use of thop paot tense. As)£ the child to fill In the 
right word. 



A. 

b. 
o, 
d, 

f. 
K. 
h, 
1, 



1 went to the zoo. I ^ 

1 t;fsnt to the park end 



(saw) a monkey. 

(Played) in the cand. 
Tate) lota of cjaiso, 
(loo2£«d) for shc&ls. 



I wsiit to the party and 

I v/ont to the boaoh and , 

I vfiint to the toy store and ^bought) a sane. 

nin, V'iBtorday 1 , (ran. ) 



Todoy I win run, -. ...vw*^-.^ » — —tt - ' 
I wont to the fair and , . .(rodo) on tao rides. 
I d:coppcd the class fiotid~it Xl-_--^ * • 

^, Ho throw the ball and I fcaught) it. % ^« 

J, They oan ring the boll. Do you know if he ..^(rang) it yet? 



15, Have the child supply the appropriate verb tense. 

^' I know the paper will tear because I already ^ 
Ke (is) ffolns right now. 

He will ohoose me. Last woek I _ , , (Chose) nlxa. 

xt I come, who else will (co£oT? 

o e. She will drink it now. He (drank) it yesterday. 

ERIc f. Somebody drove the ©art but I oan it now. 



a. 
b, 
c, 
d. 
e. 



(tore) it. 



e, Somo oookies war© eatoni biit there ase more to 

h, I gave It to you* Will you^^ A^il^} ^1 

X. We hear It now. Thoy theard) 4t last lilght. 

U When th© boy oam©> ho v gave) ao a present. 



.(eat). 



SECOND GRAPg 

16. Mce a ditto of tho fd>iaowlns ©xoerolse and havo the child fill in 
tho blani; with tho opposite word. 



a, back. 

b, hep.d 
o. tall, 
d. now^. 



f. happy„ 

h. wet 

X. bXacic. 
J. sleop^ 



fat 

aunt,, 
sweaty 
sfcop^ 

do-Mn_ 
day. 



cold, 

fflrl 



worlrl 



dark. 
blS_ 

fact. 



laiijjh. 

thick 

dull 



hig h 
lon g 

open 



(hotp front, thin) 
(unolo, too, boy) 
(cour, short, llcht) 
(so, lltflo, old) 
W.>9 £50, in) 
(nlcht, cad, slot^) 
(forgot, play, eoft) 
(ory, low, dark) 
(thin, white, short) 
( awake, brl^lit, shut) 



17. Tell the ohlld every seventh word Is left out. 
anQ^^ex3 from above tho story and fill them in. 



He Is to find the 



The Blac^ Bear 
(said, he, get, himself, when, to) 
Whon Jim woxit to the soo, saw a black boar. He watched 

the bear took a swim. When ho . out of the pond, he shook 

. He stood on his hind legs the zoo keeper gave him 

some meat. Jim , goodbye to the blaok bear when ...^ left tho 
200 to go back _^ his home. 
18. Using correot tense. Ask the ohlld to oross out the Incorrect word. 

a. Rlolgr o(?2nfl when Carol Cfil^ o/?.lled. 

b. ShGlla will work worked for mother. 

c. I will red read a story 

d. Tho board w£ll be*" oras^ . 

e. aiok can jiG-^xxt^ palntgcl a picture tomorrow. 

f . I went woul'd llkenBo go shopping tomorrow. 

g. I carfrldo red^ the horso. 

h. They Im^ hsd* a party. 
I. Some people can y^fn ran. 

J. Yesterday vro see <Jaw the movie, 
k. Who cat fttrt tn^j oake. 
Q 1, Everyone ~«lniSl gang last week. 
ERIC m. What did you brought bring? • 



Gremm&tio Oloaure ffiffO s?Y^fi 



n. Gs2r« ma tho doll, 

o. WlH you evlm ^wjn? 

p. Sat SjL£ oathe chair now. 

q. Dil you oowQ 5>0aa^ 

r. Do Dld^ that right now, 

8. wHat""ju8t i ri.e w xiY. 

t. She h^d . h ayo a flowar, 

u. When oan you tolO^ me? 

19. Hava tho child fill in tho right ending. 

« •> ed - ing 

ft. I^9«lo is watch oo. Ho need, a bath. Oh I Ho bark^ 

end rem away, ^ * ^, ^ 
b. Sue look at r.o. She see s» bug. Th*d bM« is fly aound. 

0. The ot-xt is Tvai . He buiup^^ int«> tho door. Now ho laow^, 

d. Thoy are build". It lock ^ lllJO a house. X ask tho man. 

e. Mother is oooa:^,„. She bak . a oalse. It look_ good. 

f. The gate U open^. Now it shu^^^. It is oloa^. 

g. v/ho opw*^ the door? It must s^ay lock. . Sue is loc&f it. 

h. The aau is i3ain t New the wood lo paint • fie paint alo* 

1, Thev »ro waDs aijoy wal k yestexyJay. Viho walk with th- 

J, ehine^ ahooo. Ho already ohin^ mine* Is he shin^ yours 

20. Read tiie oompleto sentence to the child and have him repeat it. Then 
rond it several times, omitting a different word each time and have 
th« ohild complete it each tiod* 

a. Boh wonted to pl^&y with Lassie. 

B<>b to play with Lassie. 

wanted to play with Lassie. 

Bob wmtod to play with ,, 
- b. The himgry birds wanted to toe fed. 

The hungry wanted to be fed. 

The hungry birds wa^ited to bo 

'^i'^o ^«,„ birds wanted to be Tod. 
0. Jim Wk-^nted to ride the white pony, 
wanted to ride the white pony. 

7Im wfoited to the white pony. 

Jim wtinted to ride tho , pony. 

d. Clrous clowns are very funuiy* 
— clox-ms are very funny. 
Circus clowns are . funny. 
Cirous are very funny. 

e. we had fun at Kim»8 party. 

We had fun at party. 

We had at Kim's party. 
We had Tun at Kim's . 



o 
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GUIDELINES POR SQIMD 3LEHDING 



1. There should "be J second Interval between sounds given. 

2. when sounding out words, sound out only the sounds and not 
the silent letters. 

3. For extra rhymins ideas, use the Teachers Guide for the phonics 
workbook, All Throuf^h tho Years , 

In soundings out words, make sure you only sound out one letter 
at a time. There is a tendency to inolyde a vowel with a con- 
sonant, cx: Vba' for 'b', 'fa* for 'f«. 

5, Dittos are not good for any excorcises using specific sounds 
unlesj^ indicated. Wo want the children to hear and recognize 
the sound s auditorily and not throuo;h visu al means. 

6. Children failing in the auditory closure testing are included 
in these excercises. 



1. Give the children practice in false association of words in 
sentences by asking what is wrons with these sentences. 

a. The b'?.thtub was in the kitchen. 

b. The car was parked in the livingroom. 

c. The bed was found in the flower pot. 

d. The food vms in the tree. 

e. The do^; read the story. 

f. ilothor served the milk in hats. 

g. The ohlloren were ice skating on the sidewalk. 

h. The do^; flew over the fence. 

i. The children were v/carin^; boats. 
J. The elephant rode the horse. 

k. Gir.'^.ffes are the shortest animals in the zoo. 
1. The bird barks all day. 

2. *'Wc arc frrra - zoo animals. Can you £ucss our names?" Have 
each child whisper the name of a farm animal to you, then he 
can tell the rest of the group only by saying, the first sound 
of itr. name. Vary this same with colors, fruits, etc, 

3. The above (same can be adapted to the names of the children in 
the classroom. Soimd out the entire name slowly when the 
initial sound is not enough of a clue. "I see a girl named B — • 



SUGGESTIONS FOR SOu-T^^D 3LENDING 



I 



//a 

sound blen ding Pa«o 2 

I 

4. Havo the children toll you how these words are the same or ask 
what you are talking about. The first column is appropriate 
for kindorsartenors, 

rosos-daisies (flowers) bed-chair (furniture) 

Tugs. -Sat. (days) Juno-Nay (months) 

shirts-shoos (clothes) school-library (buildinfiss/ places) 

applc.i-:,Tr;pcs (fruits) cat-duck (animals 

10-8 (numborn) men-children (people) 

brcad-buttor (food) highways-drives (streets) 

red-blue (colors) avacado-palms (trees) 

5. Ask the child which words do not bolong in the group. Then 
ask why the other words do belons. 

toy-doll-c;ttn-desk pio-chceso-book-apple pis-doc-hat 

knifc-salt-spoon-fork car- truck-ball-bus ycllow-cyes-er 

red-blv.c:-T.rhitc-swect book-pencll-limch-chalk ha t-o oat-mop 

Claan-oup-plate-esc;s rain- truck-clouds -sky cs3'"*0£'-ke-les 

apples-pear-orans'os-milk cold, light, warm, hot sun-moon-dirt 

6. Help the ohi?'^. develop tho skill of associating -iven words. 
Ask him vrhat ^oos with the first of each word pair. 

3read and (butter) hat and (coat) mommy and (daddy) 

cup and (naucer) chalk and (eraser) salt and ^(popper) 

ice cream anri (cake) . -soap and (water) bat and (ball; 
tabic and (chair) boys and (clrls) Imife and (fork) 

dog and (oat) stop and (so) oomb and (brunh) 

7. To r^ovQ further practice in soimd blendln^s the followlnc; 
rhyucR can be used since the cjitlclpated rhymn is rather ob- 
vious, .-/lien ncccfisary, appropriate pictures can be used, 

a. Tho fuzzy cat chased the (rat.) d. Let's balce a (cake). 

b. He sa^G until the bell (rang). o. V/e will eat the 

c. ITcd is GOin^ to (bed). (moat). 

6, I-Iave the children recall some faroillar nursery rhymes. Say 
two linen of a rhyming couplet and lot the children supply the 
missi'i-;: i^ord that rhymes. 

Hickory, dickory, dock. Jack and Jill 

The mouse ran up the (clock). Went up the (hill). 

■ Rub-a-dub-dub Rain, rain so away 
Three pen in a (tub). Come asaln another (day) 

Little Jack Horner Kloh diddle, diddle 

Sat in the (corner). The cat and the (fiddle) 

Little Tommy Tucker Humpty-Dumpty sat on a wall 

Sings for his (supper) Humpty-I^^rapty had a groat 

(fall). 



BEST copy. AVAILABLE 



Sound Blending 



9, Short rhymes In pooms may "be used, 



10. 



Ho hit tho br.li whon It bounood off the (wall). 

She hit tho ont with tho ("bat). 

The trciin ran throurjih the __,(rain). 

Don't cry, I'll r^ivo you a pieco of rifj-?!* 

o, Wc foujici x)ill at the bottojii of tho (hili;. „v,<«v. 

J tho rhyrao bolow. The child supplies a color word which 
rhymes with tho unci or lined word. 



n.. 
b. 
c, 
d. 
e. 



Vihat color rhj''mos with bod? 
With ln!z you like to writo. 
vvliat c'oTor rhymos with Jao]5? 
Mhr.t color rhymos with mellow ? 



12. 



13. 



What color rhymes with shoe.? 
And muff, and fan, and li^-tQ? 
That's ocisy to put down, 
And with a funny clown. 



11. Thl? time the child is i^iven the word and asked to think of 
the rhymlns word. 



call-b.-ll 
boo?.:-loo?c 
sitc-^'.citc 
may- on:/ 



ri IS- sins 
ink- pink 
hill-pill 
mr.t-hat 



top-hop fich-dish sail-tall 
Jaok-tr.ck cloxm-towii play-day 
lamo-Gamc oar- tar ac-tca 
brick-kick pair-chair log-do^ 



Lotto cards or other picture cards ocji be upcd by ^f-^^^S' , 

villi slowly say a word like this, 'oh-a-ir«. Look on your 
cr.Td to rco if you need tha: picture^ If so, sa. Its name 
and I 
cp.rd n 



wjll ■••Ivo ^^ou the picture." You may want to review tho 
•• • o w . _ ^ „ ^ oefore 



are 



cPTOr. V7ith the children, sounding out J^^S^^,??''^''^!;;-' 
actu,3illy boi:inin^ithe .?:ame. Animal and fai2ll.r pictures 
aiood for kindergarten and first ciradc. 

Di^rolr- pictures of f-vaillar objoctn for the child, ie., hat, 
c-n: err, flower, etc. Givu him the bo:^innin:; of t no word 
^nd'hc chooncG the picture to complete it. After has oeon 
th^ou'-h c.t least clGht pictures, ref or to the r^^^^^"- 
o-Pin .-Jid sivc him all but the first sound of tnc picture. 
Ho is to choose the picture pJid say it correctly. 



cnt-or>, 
cat" 



do-;-do_ 



dos*- 



o:; 



tablO»*bab 

tablo-^ablo 



flower- flow. , 

f lower-^^.ower 




oroiccn 



d-oor p-G-n-c-i-1 
r-o-pc w-i-n-d-ow 
ch-.r.-k. (oh^.lk) f-l-o-vr-er 
c-l-l-p sh-lr-t 



units. 



d-e-G-k 
f-l-oo-r 
t-a-b-lo 
p-l-a-n-t 



1-i-t (11 

r-u-l-cr 

b-oy 

z-i-pp-er 



ht) 




16. 



Ask 
the 

ball 
car 
hill 
blue 



the child to think up 
selected word* Words 



aa many vrords as possible to rhyme with 
to consider may include: 



book 
sail 
play 
shirt 



fish 
ring 
mouse 
rug 



run 
top 
chair 
man 



rat 
hen 
tell 
she 



boat 
block 
some 
card 



Give the child a word and let hira find objects in the room which 
x'hytue wJhh the word. 



Word 


Ob.lect 
number 


lumber 


block 


clock 


cook 


book 


tall 


ball - wall 


hen 


pen 


talk 


chalk 


rope 


soap 


label 


table 


poor 


door 


toy 


boy 


fair 


chair 


fwx 


box 


curl 


girl 


flight 


light 


bug 


rug 



18. Oontinuod practice in locating sounds in the beginning, middle, 
and final positions in words will help to develop auditory se- 
quencing skills. Have a paper with three pockets on it. Also 
give them a ca rd with a letter on it. (»s' for example) Say 
the word 'sand' and have a child put 's^ in the first pocket 
since he heard it at the beginning; taps, 's» in the last pocket, etc 

Beginning Sounds 



19. HavG 
a, 
b. 

• d, 
e, 

f , 

g. 
h, 

i. 

J. 
k, 
!• 
m. 



the 
The 
The 
The 
The 
That 



child say 
flower was v«ry jc(*ttj» 
old oak tree fell ^own, 
baby was playing in her 
dog is chewing his _one 
car can (jo very ^ast, 
drink my 



EMC 



the sound of the omitted letter, 

(f-p-b) 
(t-d-b) 
rib, (v-t-c) 
■* (b-t-p) 
(a-e-f) 

T forgot to drink my _ilk, (m-g-n) 
Leaves turn brown in "the _all, (t-f-j) 
The family wont on the picnic, (p-d-t) 
The train went down the _racks, (d-t-l) 
When I am happy I like to _ing, (c-s-e) 
I put the horse in the _a.rn. (d-t«-b) 
Before bed,, I take my _ath, (b-f-o) 
The clown was very ^unny, (p-f-g) 



8fsr 



Sound Blending 



2C\ Ask him to fill In the blank with a word that starts with the same 
sound, (Make ditto) 



chalk 



letter, 
app le, 
fast 



pencil lunoh_ 
Tplonlo, chair, lag, dirt) 



hear mllk_ 

(must, lost, him, ball) 



doer 



bark 



oa r down_ 
"(door, can, even, after) 



every 



good 



hat 



turn 



jump 



'(give, fat, too, hot) 

kic k good_ 

(go. Just, keep, now) 



I'od saw_ 

""(wljen, over, run, see ) 



new 



week 



Eu'Hu g Sounds 

21. Ask the child to fill in the same ending sounds, 

(t-ee-tr-k-n-sh-p-oh) 

a. The boo^ helps me coo_, e. There Is a fl^ In the dl_. 

b. ''rear a ha" when you ba_. f , The he was in the pe^# "* 

c. The windmT^ was very stl_^. g. The shT_^ will tl_, ~* 

d. The tr^ feTl on ray kn^«"" h. The- wlt_ has a swlt_^« 

22. Ask the child to cortplete each sentence by rilling In the blanks, 

(ar-er-lr-or-ur) 

a, I heard a b ^d sing his song. 1. Janet has c ly hair. 

b. The tig belongs to the cat family. J. My room is upsta s. 



0, The h se Is in the b ^nyard. 

d. T n the handle for wat . 

e. ohe has a pa of shoes. 

f. The wood is b ning, 

g. The c ^ had a flat t ^e, 

h. The t key spread his wings. 



k. I like bread and butt 

1, Buy milk at the st ^e. 

m. I see a st In the sky. 

n. She w e her new dress, 

o. V/e wlTT play aft lunch. 

p. The p ty was fun. 



Iml t-.nt-.o one another in sounding out words. First graders should 
)i«ve at least ^ turns, second graders at least 7-10. 

21;. Crlve a sentence with one v;ord sounded out, 

a. The oat catches the r-a-t , The cat c-a-tc h -es the rat. 

b. The witch has a long n-o -se. Tho w-i~tch~ Tias a long nose, 

c. The owl sits in a t~r~ee ~,'The owl s-i-t-s in a tree. 

d. The d-o-o; wagged his tail. The dog wagged his t-a-ll , 

f*. The white h-or-se won the race. The white horse won the r-a-ce , 

f. The turtle has "a li~ar~d shell. The t-ur-t-le has a hard shell, 

g. The child Is reading his b-oo-k . The child Is r-'ea-d-lng: his 

book, 

^ h. The s-'t-r^ee-t Is busy. The street Is b'-u^s-y . 



fi£sr copy ^y^y^^ 



i>1 



Sound Blending 



P»ge 6 



•25« Play Twenty Questions about a lengthy word you have sounded out. 

a. t-e-l-e-ph-o-ne (I ring, you can talk on me.) 

b. 3-i-de-w-al-k (You step on me, I am hard.) 

c. b-l-cy-o-le (I h^ve two wheels, I go fast.) 

d. m-ou-t-ai-n (I am tall, sometimes I have snow.) 

e. b-r-ea-k-f-a-3-t (I am something you have in the morning.) 

f. p-l-ay-g-r-ou-n-d (You stand on me and run on me at recess.) 

g. t-e-l-e-v-i-sion (You watch me, I talk to you.) 

h. v-e-g-et-a-b-le (You eat me.) 

1. f-lr-p-l-a^ce (I hold logs, Santa needs me.) 

j. h-i-pp-«-p-o-t-a-TO-u-s (I am the fatest animal In the zoo.) 

Second Grade: 



26. .Say a sentence about a picture and sound out one of the words in 
tho seiitoiio© for the child to guess. Gradually sound out more 
words In the sentence and eliminate the picture. 

27. Tell the child to say the sound of the missing letters of the 
' rhyming word. 

a. A bag of toys is by my bed. 

The ball I hove is big and _^©d. 

b. Tho sky is cloudy and gray. "* 
I can't go out to_ay. 

0. V/hen I am called "to oa t, 
I always have some ^eat. 

d. I like bread and honey. 

To have it yeu need ^onoy. 

e. The cow went moo, 
After he ate my _oe. 

f. When we go on a walk, 
V/e sing and _alk. 

g. Don't go very far 
In your new _ar. 

h. The rain came" down in a shower, 
on the beautiful flower. 

28. Tell the child the word you have selected, then have 2-3 sentences 
with a missing word tliat rhymes with the selected word. 



Mast 

She is the _ast one. 
. The train just w:int _ast. 



I saw a pink ^ ig. 

The ocean has**^lg waves. 



Steve can play with a _all. 
Uncle Dave is a all man. 



Book 

I hnve to _ook the dinner. 
I will _ook for my paper. 



Pall 



Wire 

The ire is hot. 
The "car has a flr^.t _ire. 
Dish 

^/Vhat a Ic'/ely _li?hbowl. 

When you see ft~'star, make a ^ish. 

Phone *** 
My dog likes a _one. 
I like an ice cream ^one. 

Cur 

The Clirifltmas tree is fun to ^ 

fix _p. 
There was a fight with the 

kitty and ^up. 
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Sound Blendln/:; Papce 7 

29t Prepare an answer sheet with three possible number sequences for 
each set. Give one of the sequences and the child will circle Ctv- 
point to the one he hears. 



2-6-]+ 


7-3-5 


9-1-5 


7-2-1; 


8-3-6 


i}.-2-6 


5-7-3 


5-1-9 


/;-7-2 


6-3-8 


2-i4.-6 ' 


3-5-7 


1-9-5 


l-7-i|. 


3-8-6 


9-5-3 


8-7-1 


5-9-6 


7-2-i; 


6-2-7 


3-9-5 


7-1-8 


9-6-5 


ij.-2-7 


7-6-2 


5-3-9 


.8-1-7 


6-9-5 


2-i|-7 


2-7-6 



"^0. Tropni'e Au answer sheet with three possible letter sequences for 
each set. Follow the same Instructions as In exercise 29. 

» 

a-s-r-v b-t-x-s> y-m-r-o d-z-n-1 e-u-p-k f-s-l-a !«-.i-.p-.ft 
r-s-a-v t-x-o-b r-m-c-y z-l-n-d u-e-k-p l-a-s-f p-c-l-a 
v-a-r-8 x-o-t-b r-y-c-m 1-n-d-z k-p-e-u a-l-a-f A-i-p-A 

y-b-<i-» g-w-j-b h-v-p-t 1-c-u-r d-h-1-1 k-t-s-f x-.1-o-a 
o-y-bj-»i w-g-J-b p-h-v-t u-i-c-r 1-h-d-l s-k-t-f e-.l-x-a 
n-y-b-*** b-w-g-b v-t-h-p c-l-r-u 1-d-l-h f-k-s-t a-x-J-e 

31 • Propore a shee t with five or more pictures. Give two directions 
for each picture. These are to be given aloud. 

a. Put an X ab.*ve the car and a line under the bed. 

b. Circle the reunning boy and put an X beneath the boat, 

0. Put a line through the airplane and circle the first fish. 

d. Put an X over the cup and on the light, 

e. Put a circle in the box and an X beside the chair. 

32. Have a child close his eyes. Then perform the suggested tasks and 
have him tell you what he hoars, f.n the proper sequence. Do not 
tell them the directions, A tape is available for this exercise. 

a, sharpen pencil, knock on door, and rap on table, 

b, bounce a ball, clap hands, tap foot 

c, xvrite on board, open do#r, jump on floor 

d, tear a paper, open a drawer, hum a few notes 

0. tap a pencil, wrinkle paper, make a 'sh' sound 

f. snap fingers, blow out, click your tongue 

33» Have the child repeat sentences after the teacher of up to seven 
w^rda , 

a. I like vnnilla Ico cream and chocolahe cake, 

b. The children had fun at the pai'ty, 

c. The puppy likes to play vjith me, 

d. ' Grandfather likes to walk in the park. 

e. The sun helps the trees and flowers grow. 

f. She was looking for her red shoes, 

g. Mother needs to to the store, 

h. Dnvid and Mark are playing the drums, 

1, Terry read a story about wild animals, ^ 
j, Jim helped the teacher rsleHu the erasers. 

k. Things that are alike are the same, 
1, Rhytnlng word 3 have the same ending rounds, 
m. Things that are the same are al ik e, 
n. To talk and talk is to clmtter,- ■ 
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student's name. 
Teacher's name. 



®f m milABU 0' • 0 . Treadway 

TEST OF PHONICS SKILLS 



Date. 



MM. 



Orads. 



JUDGE RIGHT OR WRONG ONLY WITH REGARD TO THE ELEMENT BEING TESTED - 
NOT THE WHOLE WORD I 



1 



2. 



3. 



Initial Consonants 


(1,2) 






bub 


hub 


lub 


pub 


tub 


dub 


jub 


inub 


ruD 


V U4# 


fub 


kub 


nuu 


9UD 






yub 


sub 


OuD 




Final 


Consonants 


(1,2) 






bub 


bug 


bum 


but 




buo 


buh 


bun 


buv 




bud 


buj 


bup 


bux 




buf 


buk 


bus 


buz 




Blonds 


(Cluctt^-'s) 


(1,2.3) 






brub 


blub 


scub 


sprub 




grub 


splub 


busp 


bunlc 




prub 


twub 


sraub 


stub 




Slub 


scrub 


frub 







I)lr,raph3 (1,2.3) 
shub bush 
phub buph 



chub 
thub 



buch 
buth 



Diftgnoaed Skill 
Noods 



bid boftb^ be^b balb bojb 
(pU) (beat) <babo) <boat) 

bdbo bob boba buba baba 
bab blbv beb bib bub 

Ir, ap, w. « aama 

blx»b liM batfb bav bjrb 
(bird) (cap) (ohuro) (hoj?) 

' C. Sf>ffc eP Hard 0 (2^3) followed by'a,l,or y 
. takao "a" souad, 

oab baboo bib booy 
0 as e 

beolns cab . biOe oob 
8 k a k 

9o O^en and Oloaed SyllGbl Qfl (2/i3) 

bS bob bl bub . • 

b?b bu bXb 

bS b*j5b bo 

if tho woi»d ottda with vowel, lt*« long. 
10, Sof-b or Hard 0 (2,3) ^'s'* ^'oRS^®* by a,i,or y 

bago bog gab 

gib gobe bugub bucy 

XX. "JL" and ControXler>i (2,3) 

bnXt Gilt m^?x ^ bawSc awn 
"* (flfelt) (balk) (bank) (hawk) (lawa) 



boy boxjp, bow bolb 
o (toy) (oow) (cow) (toy) 



Diagttoaod Skill 



Phonics •3- 

Ik. Svllableation Principles (3) NOTK CHILD tS PROMJNOIATION OP 
VO^VELS 



o/mlk 


op/na 


o/kle 


a/dim 


ol/la 


sam/ple 


i/dia 


• 


pub/ble 


u/ko 


dtt/ta 


sp*^o/kle 


i/bik 


ut/sut 


wa o/kle 






mo/dle 


v/ov 


vo/ov 


le 

• 




preceded by consonant takes 


consonant. 



Sug{XP9i».nI grade levels from Barbe's Reading Skills Checklist 
and/or Ha rper Ro\'f Basal Series Reading Program. 
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